YEAR 5 Curriculum Content

RE in KS2: Programme of Study

What do pupils get out of RE at this key stage?

Pupils should extend their knowledge and understanding of religions and worldviews, recognising their local,
national and gicbal contexts. They should be introduced to an extended ranges of sources and subject-specific
wvocabulary. They should be encouraged to be curicus and to ask increasingly challenging guestions about
religion, belief, values and human life. Pupils should leam to express their own ideas in response to the material
they engage with, idenfifying relevant informafion, selecting examples and giving reasons to support their ideas
and views. Study of Muslims, Hindus, Sikhs Jewish people, Christians and non-religious people is the mimimunm

Aims:

The principsl aim of religious education is fo explore what peaple believe and what difference this makes fo how
they live, so that pupils can gain the knowilsdge, undersfanding and skills meeded to handle gueshons raised by
religion and belief, refliecting on their own ideas and ways of iving.

RE teaching and leaming should enable pupils to. ..

A Make sens= of a range of
religious and non-religious
beliefs.

B. Understand the impact and
significance of religicus and non-
religious beliefs.

C. Make connecfions between
religious and non-religiouws
beliefs, concepis, practices and
deas studied.

End of lower Key Stage 2 outcomes

RE should enable pupils io:

=  |[dentify and describe the core
beliefs and concepls studied

=  Make simple inks between
stones, feachings and concepts
studied and how people live,
individually and in
COMIMLNies

=  Raise important quesfions and

suggest answers about how far
ifre beliefs and pracfices
studied might make a
difference to how pupis thimk
and live.

=  Make clear links beiween fexis
{ sources of autharify and the
key concepis studied

= Describe how people show
their befiefs in row they
worship and in fhve way they
live

Make links between saome of
ifre beliefs and pracfices
studied and life in the world
today, expressing some ideas
af their own clearly

=  (Offer suggestions abouwt what
fexts / sources of autharrfy can
mean and give examples of
what these sources mean fo
believers

= [deniify some differences in
how people put their beliefs
into action

Give good reasons for the views
fhey have and the connections
ffrey make

Thess general outcomes are related to specific comtent within the medium term page plans that follow.
There are many good croes cumicular links through which RE can be enhaniced, with for example, art, music,
history, geography, English and PSHE. These are encouraged by this syllabus but never at the expense of the

aims and cutcomes of RE.
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YEAR 5 AUTUMN 1

Ulnit U2 1 What does it mean for Christians to believe that

God is holy and loving? (God)

The principal @m of RE is fo explore what people believe and what difference this makes to how they live, so thal pupils can gain the knowledge, undersfanding
and skills needed to handle questions raised by religion and belief, reffecting an their own ideas and ways of ivimg.

Impact: leaming outcomes
{intendead to enable pupils to
achiews end-of-key-stage outcomes
selected from thess):

Immplementation: |deas and zome content for leaming
Teachers can select content from these examples, and add more of their own to enable pupils to achieve the outcomes. Don't try o
teach all this content: select for youwr class's needs.

Teachers will enable pupils to

achieve these outcomes, as

appropriate to their age and

stage, sothat they can:

Make zense of belief

=  identify zome different types
of biblical texts, using
technical terms accurately,
and conneciing the termns to
Chrizstian belisfs

Undersiand the innpact

= This unit is abowt Christianity as part of the way the syllabus meets the legal requirements for RE. Other concapts and ideas
about God from different worldviews are studied in other units.

=  'HGod .. Ask pupils to put together some words to describs a divine being, a god. i the b=ing they imagine existed, what would
this God be like? Collect their ideas from their previous study of religions in RE, naming specfic deas from different traditions
where they camn.

= Biblical ideas of God. Explore what Christians beliewe abouwt God, using a selection of Bible texts, 2.g. Psalm 103 (a prayer of King
Drawid]. ksaiah G:1-5 (where a prophet has a refigious experience) and 1 John 4:7-13 {where one of the followers of Jesus writes a
letter about what God is like). Gather all the words and ideas describing what Christians beliewe about God and compare with
pupils’ ideas from the first section.

=  Huoly God, Lowing God. Explore which parts of the texts talk abowt God being holy and which are about God being lowing.
Examine the difference betwean thess ideas, coming up with good definitions of both terms.

=  make clear connectons
between Bible texts studied
and what Chrstians do to
worship God, for example
thwowgh how cathedrals are
designed

Make connections

hoby and koving might make a
difference in the world today,
developing insights of their
CHATL.
5 key words fo teach: Trinity,
holiness, love of God, spiritual
architecture, devotion, symibol.

= weigh up how biblical ideas
and teachings about God as

=  Beliefs in music from Christians. Listen to some Christian worship songs, both traditicnal and contermporarny. Find some that talk

about God and ook -:.Il:rsel',rm waork out hnw mu:h I:hE'gr anhaﬂse the idea nf Godl's holiness and'or love. (Modern songs can be
found here: bifps-/, 1 =ar and a list of more traditicnal hymns from the
BBC's Songs of Prar.se here bbaln‘1F'am1EIﬂ | ‘r'-:lu can play extracts frl:-m soime examples. .
Building to God's glony. Mediasval Christians built cathedrals “to the glory of God™. Talk about what kind of God cathedrals
supgest the builders had in mind. Investigate how diferent parts of cathedrals express ideas about God as holy and lowing,
conmnecting with the ideas about God lkeamt earer in the unit. Look at the wonderful 52 Alban's Cathedral-
hitps Jharvew stalbanscathedral.org! Or choose a local example.
Get creative. Ask pupils to express creatively the Christian ideas they have leamed about God i this unit. They should uss
symbols, mages, signs and colours to represent the gualities and attributes explored. Bear in mind the prehibition on depicting
God in Judaism and Islam and teach appropriately for the pupils in youwr class. Witing posms might be an acceptable alternative
fior classes with Jewish and Muslim pupils and a good idea for anyone o choose.)
Twiz things that matter to Christians. Set a short writing task where pupils explain why it is mportant for Christians that the God
they beliewe in and worship is not onby holy, and not only lowving, but hcly and lowving.
God — maybe not! Many people do not belisve in God, so what kinds of guidelines for living might they draw up? Compars with
Husmanmist ideas. Consider whether these guidelines reflect more of a holy” or a ‘loving’ response to hurmnanity, ioe. do they
balance pstice and mercy? Are they more strict or relaxed, sterm or forgiving? Discuss how far it is good that there are strict niles
and laws in the UK and how far it is good that people can be forgiven. Pupils could compare their own experiences: what are the
advantages/disadvantages of having strict rules in a school (for example)} or of being in a place where forgiveness is offered?
What could the word do with more of? These areas are explored mors fully in Unit 2.3 on Humanist and Christian walues.

These ouicomes and activiies are abrdged from Understanding Chnsfanity, published by RE Today © 2018, Used by permission.
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Unit U2.5 Hindu, Jewish and Islamic Prayer — What? Where? How? When? Why?

The principal aim of religious educabion is to explore whal peaple believe and what difference thizs makes fo how they ive, so that pupils can gain the krowledige,
undersianding and skils needed fo handle guestions raised by religion and belief,_reffecting on their own ideas and ways of living.

Impaci: Leamning cutcomes
Mniended o snabie pupds o achiess end-oHoey-
sage oulpomes ssiecied from Sese):

Implementation: Ideas and some content for leaming:
Teachars can sslect conient from Mese EH.I'H[HEE-. and add mre of thelr oan fo enabls Fq:lli- to achieve the oulmomss.

Teachers will enable pupils to

achieve thess outcomes, as

appropnate to their age and stage,

so that they can:

Make sense of belef.

=  Explain texts and beliefs about
prayer from Judaism and Islam

Understand the impact

= Make clear connections betwesn
belief about God and the
practice of prayer

=  Explain diferences between the
ways Jews and Muslims pray

Make connections:

= Raise questions and suggest
answers about the vaned
importance of prayer to
Muslims, Jewish people and
those who do not pray. or pray
in different ways

8 key words to teach: prayer,
meditalion, mantra, salah, Adon-
olam, Jewizh, Muslim, Hindu

This unit concentrates on three prayers from three raditions, comparing them in depth.

'I'I1reepmfer5 what do they mean? Are they similar or diferent?
Enable pupds to consider canefully, thoughtfully and creatively the three prayers selected here fior study. Watch some samples of prayer.
Agk pupils as they watch to choose 5 emnctional words.

=  Hemris ausable example of a famous Hindu moming prayer, the Gayatri Mantra from YouTube. You could use the first three minutes.:
hitp=-thanar yowrtube combwatch Sw="Sar Tkl E=D0s

= Here is ausable example from YouTube of the First Surah, the Opener, used in Islamic Prayer 5 times each day.
hiips: e youtube comdwatch Tw=bs8hueR Xhiod

=  Here is a usable example from YouTube of fue much — loved Jewesh Dialy Prayer Adon Olamc
hittos: s youbube. combwatch Pv=1s0WThmElg it has the words in English subtifhes. Ask pupils to listen and talk about the moods of
the song. What beliefs does it show?
Lse Meracy based activibes to explore and open up these texts: they are no harder than mary poems used in English. These guestions
and activities may show some good ways to get pupils thinking:

=  Read the three prayers out loud in small growps, several times, in different ways. YWhat works best? Why? (You can find a workshest for
this in the Sandwel RE Scheme of work). After listening to versions of the prayers being sung or recited from the intermet, discuss why it
matters o believers to make prayer beautiful. What is beautiful about the prayers they have looked 17

= Look fior similanties and differences — what do all three prayers say about God? What do they ask? How do they picture us, the people
doing the praying?

= Consider; what do the prayers actually ask for? Which prayer do you ke the most and why? i someone prayed this eveny day, what sort
of outook on life might they develop? Design a senes of mages (no pichures of God please!) io make a PowerPoint to go with each
prayer. Consider wity miany hundreds of millons of pecple, half the world's populaSon, will use one of these prayers, worldwide, this
week. What can we leam from the ways =ligious people use ight as a symbol?
Ask pupils to label pictures of a Synagogue, Mosque and Mandir with some seldected ermobional words: how does the believer going o
the place of worship feel? Words might be selected from a kst including: somy § joyful { happy | devoted [ excited ! full of praise | small /
togethemess [ awe [ deep . content / peaceful | coser to God. In discussion then inwriting pupils show they understand wiy these
emotons and feslings may be expenenced in prayer and worship.

Prayer room design: applying leaming fo our multi-faith schools and socety

= Ask pupils to design prayer rooms for believers from the religions studied to use. They might imagine it is for an airport or shopping
cantre or hospital used by Jews, Hindus and Muslims — and by non-religious people, for reflection. What special features would the
oo nesd inorder for everyone o be able to wse it for their cwn worship?
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Unit U2.2 An enquiry into visiting places of worship
The principal aim of religicus education is to explore whal people believe and whaf difference this makes fo how they live, so thal pupils can gain the knowledge,
unaerstanding and skills needed to handie questions raised by religion and belef, refleching on their own ideas and ways of living.

Impaci- Learning outcomes
(Iended io enabie pupils o achisve end-
of-iey-sage cutcomes selecied from these

Implementation: deas and some content for learming:
Teachers can sekct comtent from thess E‘IEII'IHEE. and add more of their own 10 enable |:H.|:IIE1{I achk=ve the culnomes.

Make sense of belef:

. Explain texts and beliefs about
worship, holy buildimgs and
God's pressnce from diferent
religions

Understand the impact

- Make clear connactions
pehween belief about God and
places and practices of
worship

- Explain dfferences between
what happens in different
places of worship

Make connections:

- Express their own questions
and responses te ideas about
holy space, including the idea
that the Earth is a "holy place’
we all share.

T key words to teach: sacred, holy,
masgus, gurdhwara, church,
mandir, spiritual space

Special places. What do we think?

=  Read an extract or watsh a shoet dip from The Lion, the Witch and the Wardrobe' by C 5 Lewis. where some children discover a
doonway through a wandrobs to fhe magical kingdomn of Mamia. Talk about the excitement of discovening new places. What could be
behind the door? Ask the children to think of a special place for them which they enjoy. Discuess places that are of special importance to
different children. |t's excellent o use the wonderful virbual visit videos available from bitos2Biminghemn-faitih-
visits theart=society ong' They coser & refigions and the flms are excellant for K52

Friendliness, peace, houghifulness: purposes of sacred space? Aurange one of two visits to places of worship.

=  Before the wisits, ask pupds to think about the school building and grounds. Where in school is the fiendiest place, the most thoughiful
place, the most peaceful place? When the cdlass are agreed about this. take them to these thres places, and do something friendly at the
friendly placs, thoughitfial at the thoughtful place, peaceful at the peacefiul place. Taks photos.

Enquiry method: what, how, who, wherz, why™

= Questions: Plan the wisit, to Mosque, Gurdwara, Church or Mandir, carefully with the pupils. Consider how the five enquiny guestions can
b wsed o get the most out of it that they can. Build in to the visit many opporiunities to answer the enquiny quesions, discussing amd
recording ideas as they work.

=  Senses: it works well to ask pupis to recond what they see, hear, touch, taste, smell, feed and think at the visit. A recording sheet can be
provided.

=  Puposes: Remind the children of the fnendly, peaceful and thoughtful places in school (above). Ask them to agres which places in the
holy building are the most fiendly, peaceful and thowghtful — this is about the reasons why worshippers come to the place. Ask them
also to think: wiere would be the best place in the building for believers to fesl dose o God? How can you tell? Why? Each group to
take 4 photos to wse in cassmom recounts back at school

Is nature sacred space? The Pumpds headed mountain, the river running by, the sunset and the moming that brightens wp the shoy™

= Consider the idea that the natural word is a better ennvironment in which o weorship, or to express your spintual side, than amy holy
budding made by humans. Begin by showing some images of some of the most stunning and inspinng natural beauty. Ask pupils: What
is your fawourite: wisw, mountain, lake, place in the wordd? Fish, wild animal, insect, bird? Domestic animal {pet), part of the body,
weather, flower, country? Search ‘Fhicker, sunset. mountains’ and choose a favourite. Say why. ks it spiftual?

= Wou could use the song “Wonderful Word” (Fischy Music). hitps.lwen youtube comiwatch Pe=vh LW TX-0i E Compars it with this:
hittpes:hessrer. poutube. comdwatch w=ddLdDORTTVg Raise guestions about the wonders of the word and the idea of creation. Ask
children what they think the singer believes. How can they tell?

When the house of God bumed down_._ {IAB JIDB...)

= Ask the dass o imagine that a local place of worship has been destroyed by a fire, an acosdent. There is an insurance payment, and the
commumity meets o consider what to do. They are going to role play the meeting and the community's ideas. At first, get pupils in pairs
towrite in the centre of poster papers what they think showld be done. Put them on tables for the cass owalk round, and add
comements to, starting wath ‘1 agree becawse (IAB') or | disagres becawse (IDB). Pupds might mowve in groups from table to table. They
construct reasoned pages of ideas about the question. Then present an argurment: it would be better to always have worship in the
op=n air, so don't buld a new holy bullding. Use the money for something good instead. Give reasons for both sides of the debate, and
have wobes to see what the cass thinks best [note that a case shudy on this guestion might refer to Motre Dame de Paris).
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Unit U2 4- What do Christians believe Jesus did to 'save’ people? (Salvation)

The principal sim of RE is to explore what peaple believe and what difference this makes to how fhey live, so that pupils canr gain the knowiedge, unaderstamnding
and skills needed to handle questions raised by religion and belief, reflecting on their own ideas and ways of living.

Impact- leaming outcomes
(Intenced o enable pupls b achieve end-of-
key-siage oulcomes seleciad from Mese)

Implementafion: ldeas and some content for leaming
Teachers can select content from these examples, and add more of ther own to enable pupils to achieve the outcomes. Don't try to
teach all this content: select for your class's nesds.

Teachers will enable pupils to

achieve these cutcomes, as

appropniate to thewr age and stage, so

that they can:

Make sense of belief

= putlime the "big story’ of the
Bible, explaiming how
incarmation and salvation fit
within it and explain what
Christians mean when they say
that Jesus” death was a sacrifice

Understand the impact

=  make dear connectbons betwesn
the Christiam behsfin Jesus'
death as a sacrifice and how
Chnstians celebrate Hoby
Communicn / the Lord's Supper

Make connections

=  express their ;emn responsss to
the idea of sacrifice, recognising
different points of view.

& key words to teach: Holy
Communicon, symbalism, sacrifice,
crucifikion, salvation, Mass.

This unit is a part of how the syllabus balances its teaching in line with the Llaw. Other units explore key concepts from other religions.
Explore what happened in Holy Week_ Al four (Gospels describe the events, but Mark 14—15 offers the most succinct account. You could
start by giving pairs of pupds some short extracts (e_g. Last Supper. Garden of Gethsemane, Judas’ betrayal and amest, tnal. Peter's
denial, Filate, crucifixion, death, bural, resumection), asking them to decide how they would portray this scene in at, or do a freeze
frame. Hand out some examples of arteork of these scenes (e g. from this amazing set in the National Galleny:

Jheranee niationakyal 1 i our-ife-of-christ ) and see what differsnces there are with their ideas. Talk about
wihy the ariists presented the scenes the way they did. How have they communicated the ewvents? Get pupils to order the extracts. Talk
about their responses: key moments, fieelings, surprses. puz=les? How would they sum up the meaning of the story ™
Cionsider wio was responsible for Jesws’ death: e.g. the Romans, the crowd, Pilate, the Jewish authonties, God, Jesus himsaif. Remind
pupis of the wider context of the "big story” {see Guidance, p. X). What difference does this make io their ideas? Many Christians say that
Jesurs willingly gawe his §fe to repair the damage done bebtween humans and God (see sin and 'the Fall’, Unit L2.1)

Explore the mainstream Christian bebef that Jesus's death was a sacnfice — a price he paid to save pecple from their sins and bring them
back to God. Chrisfians think of this in different ways. e.g. people desernve punishrment for their sins. but Jesus was punished in the place
of everyone — he was a substitute; Jesus took everyone's sins as he died, lifting the burden from the befiewer; Jesws” example guides the
lost back to God. How might Christians respond to the dea that Jesus sacrficed his Ffe for their sakes? Remember that Christians beliews
Jesus’ deagth was not the end. This dip is quite grown up. but ses what you think: hitps e youbube. comiwatch Twv=IRMIEBoMEFE
Christians remember Jesus’ death and resurmrection throughout the year, particulady through the celebration of Holy Comemunion//the
Lords Supper. Find out about how different Cheistian churches celebrate Communion. Talk about what symbols ame_ and then explons
the symbolism of the bread and wine, Inking with the Passower celebration {ses Unit L2.10) but also connecting with sacrifice —
represanting Jesus’ body and blood.
Ask pupds for some suitable ideas that could be induded in a ceremony for Chrstians to remember the salvation brought by Jesus. Ask
pupds to say how the actions, words, music and symbols they hawve included are appropriate for such an important ceremony. and how
thiey link with Jesws’ life, death and resumection, and the idea of 'salvation’.
Some Christians follow Jesus' example ewen to the point of dying. Talk about what a martyr is and show mages of the commemaoration
of teenbeth-century martyrs at Westminster Abbey (QIEWZIrOQCH) Find cut a bit about these peopls.
Talk about what kinds of things people are prepared to die for. How much are papils prepared to sacrifice for something they believe in?
What would they sacrifice and for what? Find a good cause that would be worth putting some effort into supporiing.
ey giyingwhabwecan org indicates charties that make a big mmpact: werw todetbwnning.org is avother worthwhile cause. What would
your class be prepared o do to bring health and life to obhers in need? Connect this with a Christian understanding of Jesus" sacrfice
bringing salvaticn.
Ask pupils to draft a short charter for fhe school, local community or the world (if Shey can get that far) o explain how far the idea of
saorfice is good and necessary for making the world a better place. They should make links with Chrisfian ideas and Jesus' teachings. ks
perfecty fine for them o say that sacifice is mot good, but they must offer good reasons and altematves that wil make the wordd a
bettar place!

pl'l'l'ue-se outcomes and acivities are abridged from Undersfanding Chrizfianity, published by RE Today & 2016. Used by permission.
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UZ2.9 What will make our community in Sandwell a more respectful place? Tnhis local unit focuses on the need for

respect between those who believe differently in modem, diverse Britain
The principal aim of religious educafion is fo explore what people believe and what difference this makes to how they live, so that pupils can gain the knowledge,
understanding and skills needed to handle queshons raised by religion and belief, reflecting on their own ideas and ways of living.

Impact: Leamning outcomes (intended to enable

pupils to achiewve end-of-key-stage outcomes selected
from these):

Implem&ntati-:un: Ideas and some content for Ieaming:
Teachers can select content from these examples, and add more of their own to enable pupis to achieve the outcomes.

Teachers will enable pupils to achieve these

outcomes, as appropriate o their age and stage,

=0 that they can:

Make sense of belief

=  Explain beliefs about the value of religious
and cultural diversity in their local town
commmunity

=  Describe examples of texts which explain why
honouring all humans i important in, for
example, both Christianity and lzlam

Understand the impact:

=  Make clear connections between belief in the
‘Golden Rule’ and the needs of a mixed
community, using examples of the impact of
inter faith work in our communities

Make connections:

=  Explain the importance of tolerance, respect
and liberty for all in making a commiunity thiat
i= harmonious

=  Give good reasons fior their views about
harmony in our communities._

G key words to teach: respect, tolerance,
diversity, equal opportunity, religion, culiure

Religion, demographics and co-operation
Open the lesson with this little video: hitps:iwww bbc co ukibitesizefopica/zhdk 382 aricles/zvibp7nb

Play a simple guessing game about the siatisScs of religion in the West Midlands, in Britain and the world to get a sense of
‘mow redigious e world iz’ today. What surprises the pupils? What do they leam from the stafistice? Link fo Geography.
Thig plan provides for pupils to leam from diversity through viziting places of worship from different faiths. Find out about
local examples of different religious communities im your area, looking at changes over fime, and differences between
them e.g. food, buildings, community work. Why are there now S0+ mosques in the West Midlands, where 50 years ago
there were none? Why are there ower 500 Churches in the West Midlands, some of them ower 500 years old, others new this
year? Compars your community with another diverse community; identify similanty and difference;

Explore with pupils the tensions that are identified between religious and non-religious communites. Develop
understanding of examples of community harmony, reflecting that this does not mean “being all the same’ but does mean
‘acceptng our differences’. Find cut about examples of interfaith work in your area or another. Do people from different
religions co-operate well in our area? How? (The RE syllabus itself is an example of interfaith shared endeavour). Have they
worked on shared socal justice projects or are their shared celebrations e.g. interfaith wesek

Consider teaching from different religions about dealing with difference e.g. responses of regpedt, tolerance, mutual
leaming and recognising each other's spiriuality, rather than mere argument or even conflict — but recognise that confiict
and tension are a part of the picture foo. Why? What can be done? Study different examples of the 'Golden Rule’ from
many religions.

Weigh up examples of how people have dealt well with difference or conflict.  Give pupils some scenarics to think about in
which people choose conflict or acceptance, hosiility or tolerance, enabling pupils to show an increasing understanding
of the richness of religious diversity of Great Britain and in our own locality.

Making recommendations. A charter for a more tolerant and respectiul community

Help pupils to describe similarties and differences between living in a plural community and living in a community where
almost everyone has similar beliefs and customs, noticing that our commmunities vary: Sandwell is not like Shropshire or
Stafford. It is not like a village. Make links between how we treat each other and the idea of a respectiul community, and
introduce the task of the ‘Charter for Respect’. Can pupils understand, select, develop and justify up to ten ideas that will
help a community be more respectiul?

ldeas might include: Equality for different religions / more RE for everyone [ the chance fo wisit different religious buildings
without joining them f celebrations and festivals that are for all religions at cnce [ sirong support for people to be
themsetves' § getling your riocts down into your own religion so you are not scared of other religions. Many more. ..
Pupils might tackle this task. Imagine you are the speechwriter for someone who wanis 1o be elected as the Mayorin your
cormmunity, and she is giving a speech to memiers of all the main religions. Write and perform the speeches.
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living.

Unit U2.8 How do Christians decide how to live? What would Jesus do?
The principal aim of RE is fo explore what people believe and what difference this makes fto how they live, so that pupils can gain the
knowledge, understanding and skills needed fo handle questions raised by religion and belief, reflecting on their own ideas and ways of

mpact: learning outcomes (intended
to enable pupils o achieve end-of-key-
stage outcomes selected from these):

Implementation: ldeas and some content for leaming. Teachers can select content from these examples, and add more of
their own to enable pupils to achieve the outcomes. Don't iy to teach all this content: select for your class’s needs.

Teachers will enable pupils to

achieve these outcomes, as

appropriate to their age and stage, so0

that they can:

Make sense of belief

= jdentify features of Gospel texis
(for example, teachings, parable,
narrative)

= faking account of the context,
suggest meanings of Gospel
texts, comparing their own ideas
with Chnstian interpretations of
bible texts

Understand the impact

=  make clear connections between
Gospel texts, Jesus' ‘good news’
and values expressed in Christian
communities.

Make connections

=  make connections betwesan
Christian teachings (e.g. about
peace, forgiveness, healing) and
the issues, problems and
opporunities in the word today,
including their own ideas and
lives.

6 keywaords to teach: Gospel,

kingdom of God, forgiveness, love,

community, gratitude.

Examine Jesus' teaching about the two greatest commandments — to love God and love your neighbour (Matthew 22:36—40). How do
these help Chrisfians to decide how to live? Keep these commsands im mind as pupils explore the following teachings. Christians nigit
ask “What would Jesws do? as they encounter izsues in life. So, what wouwld Jesus do? This unitis a part of how the syllabus balances its
teaching in line with the law. Other units explore key concepts from other religions.

Foundations for living: the wise and foolish builders (Maithew 7:24-27). Why did Matthew record these words? Why did Jesus have
o teach them? What were pecple doing? What did the wise and foolish builders leam? So, what is the message for Jesus' listeners?
I it the =ame message for Christians today?

Sermnon on the Mount Malthew 5—7. Note that these help Christians to think about “what Jesus would do’. Are thers any swrprising
ideas in the passage? Take extracts from the Sermon; ask pupils to suggest what they think they mean. What does Jesus think
people are like if he nesds fo give this semon? Is he ight? Look for clues as to what people at the time thought was the right way to
live. In what way was Jesus view different? If this is ‘good news’, who is it good news for? Coellect the vivid metaphors/similes Jesus
uzes. Which are the most effective for communicating Jesus' teachings about loving God and neighbour?

A healing mirade: The Centurion’s Servant Luke 7:1-10. Dramatise thiz story. For whom does Jesus bring ‘good news' here?
Femember that the Fomsans were the occupying forces in Israel. Jesus' ‘good news’ is meant to extend beyond the “people of God'.

Explore ways im which Christians fry to use Jesus' words as their foundations for living'

Prayer. recall the common components of Christian prayer — praise, confession, asking, thanking (s=e Units 1.1 and 1.4). Find some
examples of Christian prayers; what prayers might ChrisSans say on the fopics of justice, health, kindness or peace, linking to the
Semon on the Mount?
Justice: there are many people who are persecuted and who mourm; look at the work of Chiristian Aid in trying fo bring justice
winw. chiistianaid.org.ukfwhatwedol
liness and healing: .g. explore the work of www leprosymissicn.org. uk and its connection with Jesus' life and teachings, and find
out about the role of the Roman Catholic Church — it runs ower 5,000 hospitals, 17,000 dispensaries, 577 leprosy clinics and over
15,000 houses for the eldery and chronically ill How do these examples put Jesus' teachings into practice? Which examples show
Jesus’ teaching most clearty?
Tuming enemies into friends: Jesus talks about tuming the other cheek, not using viclemce. Find out about Christian Peacemaker
Teams, who stand between warrming forces to stop viclence. hitps:eplorgiabout Look at the work of Desmond Tutu and the Truth
and Recondiliafion Commission, or stores from the Forgiveness Project, or Taizé. All simple searches. Can pupils work out what it is
that helps people to forgive? s there amything we can leam from these examples?
100 ways fo be genercus: ook at ways in which people show generosity to those in need, e.g. supporting focdbanks, volunteering
for charities. Mon-religious people and people of other faiths are also commitied to senving others — why do they do it? Which of
these examples is the most inspiring to pupils? Are there any practical ways they can help people in need? Should they?
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