YEAR 4 Curriculum Content

RE in KS2: Programme of Study

What do pupils get out of RE at this key stage?

Pupils should extend thelr knowledge and understandng of relkigions and workdviews, recognising thair iocal,
rationial and giobal comtexts. They should be Infreduced io an extentad range of sounses and subject-spaciic
wocabulary. They should be encouraged to be curious and fo ask Increasingly chalenging questions about
rEIgH:n. belief, values and fiuman |ife. F'I..I|JIE should leam o EX[HEES e own ideas In MeEpanse i the materal
tey engage with, IdentPying relevant informalion, selecing exampies and giving reasons to support thelr ideas
and views. Study of Musimis, Hindus, SIkhs Jewish people, Chstians and non-rellglous people ks the minmum

Aims:

The principal aim of religous ecucation Js fo expiore what peapie belleve and what aTerence this makes 1o ow
they Nve, 50 Mat puplls can gain the knowiedge, undersianding and skAls needed fo handie quesions maisad by
and beder, refiecling on el awn Adeas and way's of ving.

RE teaching and leaming should enable pupils to...

. Make connactions betwesn
religicus and non-religlous
pelets, concepts, pracices and
deas shudled

A Maks sense of a range of B. Understand the Impact and
refgicus and nan-religlous skanifizance of religites and non-
belleds. religiows belefs.

End of lower Key Stage 2 oufcomes
RE should enable pupils oo

idevify and describe fhe cone
pedlefs and concepls Sudied

bd3ie simple links befween
sories, feachings and conceps
sfuglied and how peaple Mve,

Indivigualy and in
COMmmUTIS S

Faise impoTant questions and
SUQEsT answers aboot now far
the bellefs and pracices
studied might make a
oifference fo how puphs ik
and iva

Liake clear Wnks Debwean feris
/ sources of authanTy and Me
Key concepis studied

Descrite how peopie show
thedr belefs In how ihey
WOrship and i e way they
(L]

Lake finks hehwesn some of
the balefs and pracices
studied and §fE in the wond
fodsy, expressing some idoas
of Meir own cleardy

Offer SUgPestons ahaul whal
fexts / S00VDes of apthanTy can
mean and ghve exampiss of
wihal e se SOUTCes mean io
pelevers

identify 5ome diferences in
how pecpie put Meir halefs
indn SEHon

iGive good masns for Me Wews
mey have and e connecions
they maks

These genaral outcomes are relabad o spectfic content within e medium i2m page plans Miat fllow.

Thera ara many gmd CrOEE curmcular Inks 1|'H'{II.E|'I which RE can be enhanced, with for E-H.I"IPE. an, musks,
history, g=ography, Englich and PEHE. These are encouraged by this syllabus but never at the expenss of the
akms and outcomes of RE.




YEAR 4 Curriculum Content

YEAR 4 AUTUMN 1

Unit L2_6: Values: what matters most to Humanists and Christians?

The principal aim of RE is to explore what people believe and what difference this makes to how they live, so thal pupils can gain the knowledge, undersfanding
and skills needed to handle guestions raised by religion and belief, reflecting on their own ideas and ways of fiving.

Impact: learning cufcomes (intended to
enable pupils to achieve end-of-key-stage
outcomes selected from theselr

Implementation: ldeas and some content for leaming
Teachers can select content from these examples. and add mors of their own to enable pupds to achieve the outcomes.
Dron't iy to teach all this content select for your class's needs.

Teachers will enable pupils to achieve these
outcomes, as appropriate to their age and
stage, sothat they can:

Make sense of belief

= identify and explain beliefs abowt why
people are good and bad (e.g. Christian and
Humamnist)

. make inks with sources of wisdom that b=l
people how to be good (e.g. Christian ideas
of 'being made in the image of God” but
‘fallen’; Humanists saying people can be
‘good without God', and exist withowt a
designer, and can live the one |ife we have
for the wellbeing of all)

Undersiand the impact

=  make clear connections between Christian
and Humanist ideas about being good and
how people live

= suggest reasons why it might be halpful to
follow & moral code and why it might be
difficult. offering different points of view

Make connections

=  raise important guestions and suggest
answers about how and why people should
be good, connecting the values studied and
their own values thoughtfully

& key words to teach: Humanist, atheist,
agnostc, ratonality, theist, questions of
origins.

= Talk about what kinds of behaviour and actions pupis think of as bad (examples from flms, books and TV as well as real lie)
Rank some of these ideas — which are the worst, and which are less bad? Why?

=  Reflect on the guestion: why do people do good things and bad things? Are we all a mxture of good and bad? Explore pupds’
answers. Make a link with previows leaming on the Christian befief about humans being made in the image of God (Genesis
1:28) and also sinful {the 'Fall’ in Genesis 3). Why do some Christians think this is a good explanation of why humans are goosd
and bad? Mote that not evenyone agrees with this idea. Other faith traditions hawve different explanations. People who are non-
religious may just say that people have developed with a mix of good and bad. Hurmanisis say Think for yoursesf, Act for
everyons.

= Teach pupds that Humanisis are the modem representatrves of a philosophical tradiion, dating back to ancient Greek
thinkers. which hclds that since thers is no secure evidence of divine influence in our lives, humans must work owt their own
way of being good, without reference to amy "divine being” or ancient authaornity: they maintain that pecople can be "good
without god . Mote that many pupils may not have heard the term ‘Humanist’ before. Refer to Hurnanists LK, whose high-
quality website 5 a key resource for this unit of work. There is lots of ecocallent rmatenal at sffhumanists.ulk/ Present
Hurmanism as a positive worldview, not merely about what Humanists reject, but about their ethical embrace of life.

= Talk about how having a "code for living” might help people to be good: we don't always keep the nules, but they can stll help
us to be dear about what we want to do and determnined to follow cur ‘moral plan” or "path of goodness™.

- Lock at a Humanist ‘code for Bving', e.g. Be honest. Use your mind to think for yowrsesf. Tell the truth. Do to other peopls what
you would ike them to do to you. How would this help people o behawe? What would & Humanist dass, school or fown look
ke Can these moral ideas be out into practice without divine halp? Humanists say 'yes'

=  Explore the meanings of some big moral concepls, e.g. faimess, freedom, truth, honesty, kindness, peace, integrity, peace-
making, forgheeness, respect What do they book like in everyday [if2? Give some examples.

=  Christian codfes for living can be summed up in Jesus’ two rules: love God and love your neighbowr. Explore in detail how
Jesus expects his followers to behawe through the story of the Good Sarmaritan (Luke 10:25-37) and Jesus’ attitude on the
oross (Luke 23:32-36). Jesus talks about actions as fruit. What does he mean? i a person’s intentions are bad, can their acbons
produce good fruit?

= Discuss what matters most, e.g. by ranking. sorting and ondering a list of “walsable things': familyfriends ¥ boopets/GodFood’
being safie/being devenbeing beautifulbeing good's portimusiciworshipovehonestyhuman beings. Get pupds to consider why
they hold the walues they do, and how these values make a difference to their lves.

=  Consider some direct guestions about walues: is peace more valuable than money? |s love more important than freedom? Is
thinking bad thouwghts as bad as acting wpon them? Is using your own brains betier than following God or a holy text? Think
about the fact that values can dash, and that doimg the rightt thing cam be difficult How do pupils decide for themsshees?

=  Consider similariies. and diferences between Christian and Humanist valees. They sometime § often share samilar values but
the beliefs behind them are different — see Unit UZ.11 for more. What have pupils leamed about what matters most to
Humanists and Christians?

- Make swre pupils have a firm grasp of the basic outline of a Humani st worldwiew, which this unit addresses centrally.




YEAR 4 Curriculum Content

YEAR 4 AUTUMN 2

Unit L2 4: How is faith expressed in Sikh communities and traditions? Beliefs and Ways of Living
The principal aim of RE is to explore what people believe and what dfference thizs makes fo how they live, so that pupis can gain the knowiedge, undersfanding

and skills needed to handle quesiions raised by religion and belief, reflecting ar their own ideas and ways of living.

Impact: leaming outcomes ntenged

to anable puplis to achieva and-of-kay-stage
ouboomes selechad Trom 'ﬂ'IEE-E:I:

Implementation: ldeas and some content for leaming
Teachers can sekect content from these examples, and add more of their own to enable pupils to achisve the outcomes. Don't ry to
teach all this content: select fior your class’s needs.

Teachers will enalble pupils to
achieve these outcomes, as

appropriate to their age and stage, a0

that they can:

Make zense of belief

= identify and describe key Sikh
beliefs about God and values
including Waheguru and Sewa
frorm EGs of texts such as the
Mool Mantar.

Umdersiand the impact

= make simple connections
between sacred texts and
practice, e.g. in provision of food
and care for those left out’

= describe how people show their
Sikh dentity in dress, hehaviour
and values

Make connections

=  give good reasons for their own
views about the importance of
Sikh values such as equality,
community, tradition and
respect

5 key words to teach: Sikh, 10 Gurus,

Guru Granth Sahib, Gurdwara,

Langar.

Focus on Sikh ways of living and sources of guidance in Britain today (use the BBC seres My Life, My Religion: Sikhisim).

Dewelop an understanding of the key Sikhi beliefs, for exsample, one God (use the Mool Manfar — a key fext that describes
God as Truth, One, Wahegury', the wonderful Lord). Sewa is the idea of semvice, humsan equalily and dignity. Find out
that Sikh people in the UK numbser over half a million, and there are over 120 gurdwaras, including three in Bedfordshire.
Coonsider what beliefz, practices and values are significant in the pupils’ lives, and consider their experience of
comnnunity in companson to Sikh community life. Explain the key beliefs of Sikhes and how these affect the ways Sikhs
chooss o behave. Choose from these 8 dips the ones your dass will get most from.

hitpsfww. bbb, co ukiprogrammesdblspbtisiclips

Explore the impartance of the Ten Gurus throwgh stories and teachings. For example, Guru Namak's calling to preach, the
story of the Milk and the Jasmine Flower, Guru Nanak and the Needle. The forming of the Khaisa under Guru Gotind
Simgh; the collecting together of the first Sikh scriptures, “Adi Granth' by Guru Arjam; the celebration of Guru Manak's
birthday in the LK.

Diizcwss the importance of sacred words, espedially the Guru Granth Sahib for Sikhs — undersiood as a living Gunu. How is
it used, treated and leamt from 7 Recognize and describe how the Gunu Granth Sahib may provide inspiration or
guidance to a Sikh.

Enquire into the inmportance of the Sikh community, for example, the Khalza, wearing of the Five K=z, worship in the
gurdwara, eating together inthe langarand sendng others.

Consider and investigate the gurdwaras in Bedfordshire and Luton: why are these buildings significant to Sikhs? Should
everyone go and have a look? What can be leamed? What are the five main things that show Sikh spintual ideas at a
gurdwara? {Might be: the Gurnu Granth Sahib, signs of respect, a place where everyone can eat for free, a bedroaom for the
Guru, a community centre.)

Ewaluate the spiritual significance of Amritsar in the lives of Sikha. The Golden Temple is a cenifre and embodiment of
Sikh spintual ideals and a place to visit and be inspired. Look at the work of Pingalwara — to include anyone ‘left ouf'
Dincalwara org

Give pupils opporunities to make conneclions with their leaming about Sikh life for themseives, so that they can ask
and respond to quesiions (simulated by a range of =ounce matenal) about how Sikhs evenyday lives are affected by their
beficfs. Describe the forms of guidance a Sikh uses and compare them with fomns of guidance experienced by pupils.
Feflect with pupils on the beliefs, values and practices that are important in their own lives, and how these have an effect
on people’s lives. Pupils could be invited to express their own views, commitments, beliefs and responsibiliiies in the
light of their leamning about Sikhs and Sikhi.




YEAR 4 Curriculum Content

YEAR 4 SPRING 1

Unit L2 9 How do festivals and family life show what matters to Jewish people? (God / Torah / the Jewish People)

The principal aim of RE is to explore what people believe and what difference this makes to how fhey live, so that pupils can gain the knowledge, undersfanding
and skills needed to hanale questions raised by religion and belief, reflecting on fheir own ideas and ways of living.

Impact leaming cUlCOMES dnended o enabie Implementation: ldeas and some content for leaming Teachers can select content from these examples and add maore

::;:_:“ achizee end-otier-siage ovtomes selecizd fom of fheir own to enable pupils to achieve the owcomes. Don't ry 1o teach sl this content select for your class’s nesds.
Teachers will enable pupils to achieve Mote that this unit builds on leaming from eardier in the syllabus. it explores the importance of the family and home in
thess ouicomes. as ap-prnpriate to their Judaism as you look at ways in which festivals are celebrated. You could revisit the celebration of Shabbat and deepen
age and stage, so that they can: pupils’ umderstanding in this context. Choose BEC dips that will work for your class from this link:
Make sense of belief hiips.ffwwaw.bbe.co.uk/programmes/b IS pGi8v
*  identify some Jewish beliefs about =  Use a variely of creative and mteractive ways to explore the stories behind Jewish festivals: what they mean, their
God, sin and forgiveness and describe significance, and how believers express the meanings through symbaols, sounds, actions, stories and rtuals:
what they mean = RoshHashanah and Yom Kippur: Explore Riosh Hashanah, the Jewish naw year festival Consider how Jews examineg
+  make clear links between the story of their deeds from the past year and ook to make a fresh start fior the next one; find out about the shofar and eating
the Exodus and Jewish beliefs about sweet foads, fazhiich.
- ] ) . =  Yom Kippuris the 'Day of Atonement™: a day of fasting and praying for forgiveness. What happens, and why? Explore the
Eiﬁ;r:lﬂﬂmshlpm the main themes of repentance, deliverance and salvation; consider how for Jews this is both solemn (becauwse of the

reality of sin) and joyfu (God's readiness to forgive). (Mote that some Jewish people write "G-0, becawse they wish to

Understand the: impact respect the name of God and do mot want & o be erased or defaced.} Tak about the value im pupils’ own bees of

= describe amj_make _Eil'l'h'.:lle links reflection, saying 'sammy’, being forgiven and making resclutions o improve.
L:Etwef&n Jewish beliefs Ehﬂut;ﬂd - Pesach/Passover: Explore the epic shory of the Exodus through text, art, film and drama, exploring the relationship
and His people and how Jews live betwesn the people and God: find out how this dramatic story is remembered at the festival of Pesach and celebrated
(.g. through celebrating forgiveness, in Jewish homes, including the preparation and the Seder meal. Refiect on the important themes of Pesach (e.g.
salvation and freedom at festivals) freedom, faithfulness of God, the Jewish people's place as God's Chosen or Favoured People — rescued from slavery to
Make connections demonstrate this, brought into the Promised Land) and what Pesach means to Jews today. Talk about the ways in
= make links for themseeives between wihich slavery is sill present in the word today, and how important freedom is. What role do all of us hawve in bringing
Jewish values and values of persona freedom? Here's a good dips htps e Tustube coukresourceicharie-and-blus-celebrate-passover!
reflection, saying “somy’, being =  Leam that after their escape from Egypt. the Jewish people were given the Ten Commandments. Consider the
fongiven, being grateful, seeking important of the Commandments to the Jewish people at the time, and why they are still mportant to Jews (and
freedom and justice in the world Christians) today.
today — include links to pupils’ ocam =  Find owt about some of the prayers and blessings that Jewish people say through the day (e.g. e Talmud teaches that
ideas. Jews should say thank you' 100 times a day! The Sidder prayer book contains numerows "baruch siah Adonsl” prayers —
5 key words to teach: Almighiy / Eternal, ‘Blessad are you, King of the Universe’). What are the benefits of expressing gratitude regulariy? Note that non-religious
Torah, Chosen People, Jewish, ritual. pecpls are encouraged to kesp "gratitude poumals” ioday because it makes them happier. Make connections with the

praciice of gratitude in Jewish livimg (and other faith tradiions).

*  Compare and consider the value of family rtuals in pupis’ own lives. Make connections with the way Jewish family e
and festivals encowrage a reflective approach tolifie and living, and talk about whether there are good cppontunities for
reflection, remembering past imes and looking forward in school life as well.




YEAR 4 Curriculum Content

YEAR 4 SPRING 2

Unit L2.8 Why do Christians call the day Jesus died ‘Good Friday'?
The principal aim of religious education is fo explore what people believe and what difference this makes fo how they live, so that pupils can gain the knowledge,
wnderstanding and skils needed fo handle quesiions raised by religion and belief, reflecting on their own ideas and ways of living.

Impact- Leaming cutcomes: geisnded
‘tosnaiie pupds 10 achievs end-of-hey-siage
o emies. saejecied Troemn these o

Implementation: ldeas and some content for l2aming: Teachers can select content from these examples, and add mone of S own Lo
enaiie pupdls to achleve the oulcomes.

Teachers will enable pupils to

achisve these cutcomes, as

appropnate to thewr age and stage, so

that they can:

Make senze of belef:

=  Recognise the word "Sabheation’,
and that Christians believe Jesus
came to 'save’ or rescue’ peopls,
e.g. by showing themn how to ee.

=  Give examples of what Chrstians
say about the meaning and
mportance of the events of Holy
Week.

Understand the impact

=  Make simple links betwesn the
Gospel stories, beliefs about
Jesus and what Christians do at
Easter

Make connections:

= Raise thoughtful questions and
suggest some answers about
wihy Christians call the day Jesus
died "=ood Friday', giving good
reasons for their suggestions.

S key words to teach: Good Friday /

Easter Sunday / Salvation /

Resurrection / Gospel

=  Remind pupds that Christians believe humans are separated from God because they all sin —that is, they prefer to go their own
way rather than God's. Most Chnstians say that Jesus came to show people how to live a life of love and obedience — saving or
rescumg them by helping them to fve God's way. [Some Christians say Jesus did more — that he actually died to pay the
penalty fior all pecplke’s sin. This will be explored more in Linit U2.5.] Use this simple video o prompt recall:
hitps Jfwoenw bbe co ukiteach/dass-clips-wideo/religious-studies-ks 1 -the-christian-stony-of-saster'zhged Th

= Recapwork on Holy Week from Unit 1.5 — what can pupids remember? Get pupis to prepare to write a diary entry for Mary, the
mevther of Jesws, for three important days in Holy Wesk: Palm Sunday (entry to Jerusalem: Matthew 21:7-11); Good Friday
{Jesus’ death: Luke 23:13-25, 32-43); and Easter Sunday (Jesus is raised to life: Luke 24:1-12). Use active strategies to tell the
story of each day, discussing how Mary might be fesling — perhaps through some hot-seating, freeze-framing and role-play;
explore guestions puplds have about the stories, and any swprnises for the characters and for pupds. Create an emotion graph
fior Mary for the week. Use thesa to help pupils write a simple diary for the three days. showing ideas about what happened,
hiowe Mary might feel, and why she thought it happened. Wouwld Mary call the day Jesus died "Good Friday ? Would she say
samething different on Sunday?

=  Talk about pupils’ responses and reaction to the story: how did it make them feel? How do they think Christians will fe<d as
they read this account? What would Christians leam from Jesus' example and teaching in these accounts?

*  Usevisits, visitors, church websiies, church programme cards io find phofos and other information about what diferent
churches do on Palm Sunday, Good Friday and Easter Sunday (e.g. types of senvice, music, readings, actions and riteals,
colours, decorations). Use this BEC dip to explore these ideas more fully: wenw.bbe co ukiprogrammes/p02 w84 . Record
hiow Christians {=2.g. Mathan and Lara in the clip) might feel on each Good Friday and Easter Sunday — perhaps compare their
emotion graph with Mary's. Talk about what Christians think about Jesus and the idea of ‘salvation’: one ideas s that
Christians see Jesus shows them how to live a Bfe that pleases God, a life of bove for all — 'saving” them from going the wrong
path in life. Design a display to show the mporance of each day — linking the texts, warous Christian practices. and the
mieanings for Christians. This clip explores rememberning Jesus with bread and wine:
it s e, trustube. co.ukiresourcedchristianity -holy-communon)

=  For people at the time, these three parts of the story provoke hope, sadness and joy. 'Why was thers hope as Jesus amived as
King? (e.g. the people were expecting God to rescue them and restore their land). Why was there sadness? (e.g. their King was
killed and everything seemead lost). Why was there joy? (e.g. Jesus was alive!} You could annotate Many's emotion graph with
these explanations. Explore why these stories still provoke these emotions in Christians today. Compare with what brings
hope, sadness and joy to pupids. Reflect on the key gquestion: Why do Christians call the day their King died "Good' Friday? (e.g.
They think that Jesus rose from death — so Fnday was not the end; and he cpenad up a way to heaven too, which Christians
say = good news for all.)




YEAR 4 Curriculum Content

YEAR 4 SUMMER 1

Unit L2.10: For Christians, what was the impact of Pentecost? (Kingdom of God)

The principal aim of RE is to explore what people believe and what difference this makes to how they live, so that pupils can gain the knowledge, understanding
and skills needed to handle guestions raised by religion and belief, reflecting an their own ideas and ways of living.

Impact: l2aming outcomes
{intended to enable pupils to achieve

end-of-key-stage ovtcomes selected
from these):

Implementation: ldeas and some content for leaming
Teachers can sekect content from these examples, and add more of their own to enable pupils to achieve the outcomes. Don't try to
teach all this content: select for your class’s needs.

Teachers will enable pupils to

achieve these outcomes, as

appropriate to their age and stage, 20

that they can:

Make zense of belief

= gffer informed suggestions about
what the events of Pentecostin
Acts 2 might mean, referming to
beliefs about the Holy Spint,
including modem examples

Understand the impact

=  make simple links between the
description of Pentecost in Acts
2, the Holy Spirit, the kingdom of
(zod and how Chiristians live and
WOorship now

Make connections

=  make links between ideas about
the kingdom of God in the Bible
and what people believe about
following God today, giving good
reasons for theirideas

S key words to teach: Holy Spirit,

Pentecost, Kingdom of God, New

Testament, symibol, trinity.

= This unit is a part of how the syllabus balances its teaching in line with the law. Other units eaplore key concepts from other refigions.

=  Recall leaming from Unit 125, about befief in Jesus™ death and resumection. Many Christians say Jesus was rarsed to new life to bring
in a new ‘kingdom’ where God rules in people’s Iwes. The Bible says that Jesus went to heaven after his resumection, leaving his
disciples behind They wanted o show everyone that God nules on Earth — but how? Ask pupids what thay think happens next The
siony says od sent his Holy Spint o empower the discples.

=  Read or tell the story of Pentecost (Acts 2:1-15, 22 and 37—41) using a suitable translation (e.g. Intemational Chidren's Bible on
waenw_bi blegateway com). Make it damabic and excting (fire, tomadoes, accusations of drunkenness, confusion and 3,000 people
changing their fves!) Ask | wonder . " questions as you go: Why is the Spirit like 3 wind? Like a flame? Why do they appear drunk?
Why did the people wio kstened come from 15 different couniries? Consider pugds’ responses to e story — their questions,

= (Give pupds part of some ariwork that shows the siony (eug. from waeeeartbible info) amd ask pupils 1o sketch the rest of the picture
from the story. Compare with the onginal artwork o see what they included and left out. How have arlists expressed the idea of the
poweer of the Holy Spirt and the impact on the disciples and listensrs?

= Inthe final part of the chapler, Acts 2:41-47, 3,000 people accept Jesus as king of ther iwes, and join the kingdom of God' . Ask pupils
to use the text to find out whiat these niew followers of Jesws were iodd to do, what they did and hos they felit

=  Connect with their leaming on (God as Tonity (Unit L2.3). Who or what do Chrisfians think the Holy Spanit is? Why do Chinst ans think
the Holy Spirit is important now? Christians might say the Spint of God is like a battery: Chrisfians can't do God's work and ve in
Gind's way without the Holy Spirt’s power. Find out more about Christian beliefs about the Holy Spirt (2.g. bit e 2mfD7G) and list the
ways inwhich Christians believe the Holy Spint helps them

=  Since Pentecost, Chrisfians have been rying to make e workd look more like the kingdom of God. Ask pupils o describe what it
might be like. if the God described by Cheistians really did nule in everyone's heart. Talk about why Chrstians would say God's nile on
Earth is a good thing today. Look at the words of the Lord's Prayesr: what dues does that give to what Chrstians might believe the
kingdom of God should be like?

=  Pentecost is e Church's birthday. Ask pupds to suggest ways in which Chrstians shoubd celebrate this birthday — the giving of the
Holy Spint. List some activites Christians might do and say, where this would be, and whiy. Think about ways of capturing the
exciiement of that first Pentecost with sound, movement, colour, and so on. Compare with examples of what churdhes do

=  Consider why quite a few people do not want to have God as 'king' in their life. See if pupils can give some reasons, from people being
affueists to prefemming bo make up thedr owm minds about how to live. Consider why Chrisfians believe allowing God fo rule in their lives
is a good thing, and is a thing which guides and comforts them. Ask pupds to explain what difference they think the giving of the Holy
Spint at Pentecost made to Chrsians, then and now.

These outcomes and acivities are abridged from Undersfanding Chrizfianiy, published by RE Today © 2016, Used by pemission.




YEAR 4 Curriculum Content

YEAR 4 SUMMER 2

Unit L2.12 Why does the Prophet Muhammad peus matter to Muslims?
The principal aim of religious education is to explare what peaple believe and what difference this makes fo how they live, so that pupils can gain the knowledge,
understanding and skils needed fo handle questions raised by religion and belief,_reflecting on their own ideas and ways of living.

Impact: Leaming cUtCOMEeS misnded
‘o enable puplls boachisee end-oH-iey-siage ouboomes
seieched from these):

Implemsntation: Ideas and some content for leaming:
Teachers can BHe:tnulﬂentrrnmﬂmemmplea. and add more of their own 1o enable |:H.|:IIE1-H achkeve the outeames.

Teachers will enable pupils to achieve
these putcomes, as appropriate o their
age and stage, so that they can:

Make sense of balief:

Identify amd describe some stones
and sayings of te Prophet, showing
o they prowsde: an examphs to e
bry.

Explain the meanings of examples
of teects that Muslims use o
understand Islam

Consider guestions about
eadership, and |=lamic examples of
AMSWErS

Understand the impact:

Mizke simple connections betwesn
sacred texts and Muslinn admiration
for the Prophet

Describe how Muslim people follow
the example of the Prophet today.

Maks connections:

Raise questons about why we often
seem i like o follow a leader
Express their own ideas about the
mieaming and value of different
kinds of leadership.

Give good reasons for their views
about the leadership of the Prophet

5 keywords fo teach: Allah,
prophets, Qur'an, hadith, Eid Al Fir

Stones of the Prophet Muhammad peus

Explore stones from the life of the Prophet that show what kind of persan he was. Here's a good dips

hittps: Viesarw. bbe coukiprogrammesip01 143yn - Discuss why God chose Muhammad to be prophet and what his great achisvements
were: wniting his pecple. shanng his fath, exemplifying care for animals. Aghts for wome and children, jushice.

Diiscuss with pupils the qualities of a good leader. Consider whether the qualities aseribed to the Prophet (incheding trustaorthiness,
faimess, spintual insight, Estening to Allsh, courage and wisdom) make 3 good leader

When is it hard to lesd? Why is it hard to lead? Is it hard to follow? Ask children whi in their cwm class they think might become, one
day, & prme minister, a football manager, a quiz show host. Are these people leaders? What do they do? What is hard about this
leadership role? Give each group the task of thinking of 5 leaders (from movies. ficlion or real lifg). and listing thedr qualities.

Pupils are to explain some of the ways i which the Prophet was a good leader. They might include: he was a listener, he was easy o
trust, he was thowghtful, he was wise, he treated men and women, old and young, relatives and sirangers with respect, he knew when
to speak and when to be silent. He heard the voice of an Angel. and shared messages from God. Which matter most? The Impact of
follcwing a leader

‘What difference does it make to follow the Prophet?

Explain that the stones of the Prophet say a lot about what The Prophet Muhammad (PBUH) said and did, and these stones ofien
teach Muslims a lesson. Give examples: Muhammad cared for all Allah's creatures (the tiny ants); Muhammad forbade cruetty to any
arimal (the camel); Muhammad believed in justice for &l (Bial the first Muezzin). Muhammad was famous for faimess, forgiveness and
strengthe Also give examples of some wise sayings of the Prophet, and discuss what they mean. What difference would it make to our
school or ourword i evenyone followed this wisdom?
Ask pupils to make a st of the ways following the Prophet makes 3 difference, and say which ocnes are most important to hem. The
list might incdude: it makes a difference i you follow the Prophet to—

= How you pray (5 Bmes daily)
‘What you do with your money (giving £1 for every 240 you keep to those less fortunate)
Who your fniends are (being part of the Musiim community)
What you celebrabe (2.9, Eid Al Fifr)
What you do on Fnday (e.g. Friday Community Prayer)
Your self discipline (link to fasting)
Inwite: a Mushim {maybe a parent?) to talk o the class about why The Prophet Muhammad (PEUH) is important to them and the
difference believing in The Prophet Muhammad (PEUH) makes to their life. Ask questions. to the wsitor. I possible recond this vist
Pupils are to write: an nbroduction to the recording of their visitor explaining who the person is and why The Proghet Muhammad
[FBIUH) is soimportant in Islam.
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