YEAR 3 Curriculum Content

RE in KS2: Programme of Study

What do pupils get out of RE at this key stage?

Pupils should extend thelr knowletge and understanding of religions and workdviews, recognising thelr local,
rational and giobal contexts. They should be Infroduced fo an extendad range of souUrces and subject-spactic
vocabulary. They shoukd be encouraged to be curious and fo ask Increasingly challenging questions about
rEIgH:n. beliet, values and human [ife. F‘I..I|:I-IE should leam o EN[NESE bredr owen kdeas in MEEQONEE by the matenal
tivey engage with, IdentPying relevant informafion, selecing examples and giving reasons to support thelr ldeas
and views. Study of Musims, Hindus, 3Ikhs Jewlsh peopie, Christians and non-religious pecpis ks the minimum

Alms:

The principal aim of reliEons educalion is fo expione what peopie belleve and wihat diference this makes fo how
they Mve, 50 Mat pupls can gain the knNowiecpe. Lnderstanding and Skils needed fo handie questions mised by
and bedet, reflecting on thelr own kdeas and ways of bving.

RE teaching and leaming should enable pupils to. ..

C. Make connecions betwesn
religiows and non-redglous
pelets, concepis, praciices and
deds shudlad

A Make sense of arange of B. Understand the Impact and
relgicus and non-religlous skgnificanca of religious and non-
belleds. religious belefs.

End of lower Key Stage 2 outcomes
RE should enable pugils o

= ey and describe e core
pedlefs and cancepls Sudied

= ke simpke inks Defween
siories, feachings and concepis
stutled and how people fve,

Indivigrally and in
CONTNTILTIN IS S

Ralse impoTant QUesians and
EUIEST answers aboot Row far
the belefs and pracices
Studied might make a
cifference fo fow pupis Tk
and ive

= Li3ke clear Pnkcs Detwesn fexds
/ souTzes of authanty and Me
key concepis studed

= [Descrige how F'E'I:I:.E S
thedr belels In how ey
Worship and in the way they
e

Liake (ks hafwean some af
the babers and pracices
studked and fie in the wond
fogay, expressing some kdaas
of Meir own cheary

= Offer suggestions about what
hecxts ¢ S0GrREs of autharTy can
mean and ghie exampiss of
Whal fhese SOUrRes mean o
believars

= jdenify some diferences in
Now peopie put Melr balefs
indo action

Give good reasons for Me Wews
they have and the connections
they make

These gensral oubeomes are relabed to specfic condent within e medium 2m page plans Mat faliow.
There are many good cross curfcular Inks through which RE can be enhanced, with for exampie, ar, musiz,
history. geography, English and PSHE. These are encouraged by this syliabus but never at the expenss of the

alms and putcomes of RE.




YEAR 3 Curriculum Content

YEAR 3 AUTUMN 1

Unit L2_3 What do Chrnistians learn from the Bible's creation stones?
The principal aim of religious educalion is to explare what people believe and whaf difference this makes fo how they live, so that pupils can gain the knowledge,
wnderstanding and skills needed o handle quesiions raised by refigion and belief, reffecting on their own ideas and ways of iving.

Impaci- Leaming cutcomes anesded o

enabe pupls to achieve snd-of-key-siapgs ouicomes
selected froen hese]:

Implermentation: ldeas and some conbent for leaming:
Teachers can salect content from these examples, and add more of thesr own, 10 enable pupils to achieve the outcomes.

Teachers will enable pupils to achisve
fhese putcomes, as appropriate o their
age and stage, so that they can:

Maks sense of balisf:

=  Place the concepts of God and
Creabon on a timeline of the Bible's
‘Big Story’

=  Recognise that the story of ‘the Fall’

n Zenesis 3 gives an explanation of
why things gowrong in the word

Understand the impact:

®»  Describe what Christians do because
they believe God is Creator (2.g.
foliow God, wonder at how amazing
God's creabion is; care for the earth —
some spechic ways)

» Describe how and why Christians
mght pray to (God, say somy and ask
for forgivensss.

Make connections:

= Ask quesbons and suggest answers
about what might be important im
the Creation story for Christians and
for non-Christians ving today

o key words to teach: Christian,
Creator, God, Genesis, Stewards

As 3 way in, get pupds outside to experience some of the sights and sounds of nature, focusing on what they find wonderful about the

worid, identifying “woaw factors’ in nature. Take phofos for a display and add to it through e umit
Read the Jewish/Christian creation story, Genesis 1:1-2.3 {using e.g. Intemational Children’s Bibde on wees biblegatewsy com or Bob
Hartman Lion Stonyteler Bibis). Ask pupils to say, write or draw what the stony suggests s wonderful about the werdd. Use creative
expressions inspired by the stony.
Paint cut that Christians and Jews believe that God created the world. From the story, collect some ideas about what kind of God is it
wiho creates the world. Count how many times the story says the workd was ‘good’ or "wery good’ . Talk about why humans are good
in the story. Add o the ideas about what God is ke, according to this namative.
Think about some ‘wow' things people have created, including pupils. Talk about how they have locked after these things and make
the connection with Christian befiefs about God wanting humans to look after the world too. Look at Genesis 1:28-30. Get pupds to
rnake up some more detaled instructions from God to humans to keep the world “wery good’.
Find some examples of how Christians try to look after the world — to be “stewards’ or ‘caretakers’. E.g. Operation Moah, a Chastian
environmental group, A Rocha and thedr "Eco Church' and “Living Lightly’ campaigns. Find out what they think about God and find
some evidence that they do these things because they believe in God as Creator.
Find and listen o some songs and hymins that celebrate the Chrstian idea of God as creator (e.g. Fischy Music Wonderful Wonld and
Grestor God). Collect examples of things that Chnstians thank God for. Compare these with the “wow ideas in nare and from
hurnams.
In growps, discuss what pupils think Chrstians could beam about God, uemans, animals, nature, creation, and canng for the word
from e creation story. Ask them to decide which are the most important two for Christians and why — wedcome a range of views.
Gather any questions pupils have about the ideas studied. Talk about whether beliswing in God might make a diffiersnce to how
people treat the earth or not.
Remind pupils that many people are not Christians and some don't believe the workd was created by God.  Ask pagils to think of other
reasons wity nature ! humans are important and winy we should ook afier the world [ each other. See if pupils can decide upon one
thing everyons in the class can iy o do over the next wesk to make the world “wery good' (whether or not they beliewe in 3 God).
See how the stony confinues: read Genesis 2-15-17 and chapter 3 in a dramatic and engaging way. Hot-seat the characters (gt
someone to be a spokesperson for God). Explore how this shory teaches Chnstians that Adam and Bve went thesr own way, against
Zod, and that this messad up everything. Introduce the temm ‘the Fall', which describes the way Adam and Eve fell’ from their cose
relationship with God. Most Chrstians see this as a picture of how all people behave: everyone “sins', they say; and that this is why
people are separated from God and do bad things.
Find ot 3 bit maore abowt how Christians say somy to God and how Christian say this is needed because people sin and are separated
from God, and need 1o have that separation repaired.
Recap Ark or EcoChurch or cther Christian ervironmental groups. Ask pupils to suggest what Christians could leam about the planet
fromn Biblical creation stories.

These outcomes and actiwties are abndged from Understanding Chrstianity, published by RE Today © 2018, Used by permission.




YEAR 3 Curriculum Content

YEAR 3 AUTUMN 2

Uit L2.2: What is it like to be a Hindu? How is faith expressed in Hindu community, worship and celebration?

The principal aim of RE is fo explore what people believe and what difference this makes to how they live, so that pupils can gain the knowledge, undersfanding
and skills needed to handle questions raised by religion and belief, reffecting an their own ideas and ways of living.

Impaci: leaming outcomes (intended to enable
pupils o achieve end-of-key-stage outcomes
selected from thesel:

Implementation: ldeas and some content for kearming
Teachers can sebect content from these examples, and add more of their own to enable pupils to achieve the
outcomes. Don't ry to teach all this content: select for your class’s nesds.

Teachers will enable pupils to achieve some of
these oufcomes, as appropriate to their age and
stage, sothat they can:

Make sense of belief

identify the terms ‘dharma’, "Sanatan
Charma’ and “Hinduism’ and say what they
mean

make links befween Hindu practices and the
idea that Hinduism [/ Sanatan Dhamais a
wiole ‘way of life' (dharma)

Undersiand the impact

desecribe how Hindus show their faith within
their families in Britain today (e.g. home
puja)

describe how Hindus show their faith within
their faith communities in Britain today in
varied ways (e.g. arti and bhgjans atthe
mandir; in festivals such as Diwali, in worship
at a home shrine)

Make connections

raize quesiions and suggest answers about
what is good about being a Hindw in Britain
today, and whether taking part in family and
commiunity rtuals is a good thing for
individuals and society, giving good reasons
for their ideas

S key words to teach: Hindu, Dharmna, gods and
goddesses, murtis, mandir.

Mote that the word ‘Hinduism' is a European word for describing a diverse religicus tradition that developed in
what is now northem India. People within the tradibon isefif often call Hinduism “Sanatan Dhama’, which means
‘Eternal Way' and describes a complete way of e rather than a set of beliefs. Introduce the word dharma. This
describes a Hindu's whole way of life — there is no separation betwesn their religious, social and moral duties.
{Mote: this is wivy the Understanding the impact element comes first in this unit )

Find out about how Hindus show their Eaith within their families. Show pupils objects you might find in a Hindu's
home. and why. =.g. murtis; famiy shrine; stabwes and pictures of deities; puja tray incleding incense, fruit. bells,
flowers, candles; some sacred texts such as the Bhagavad Gita; Aum symbaols. Find out what they mean, how they
are used, when and why.

Explore the kinds of things Hindu famiies would do during the week. e.g. daily pujs. blessing food, arfi ceremaony.
singing hymns, reading holy tests, wisit the temple, etc. Talk about which objects and actons are most mportant,
and wivy. What simiarities and dfferences are there with the family values and home rituals of pupils in the class?
Explore what Hindus do to show their tradition within their faith communities. Find ouwt what Hindus do together,
and why, e.g. visiting the temple/mandir; perfoming rituals including prayer, praise such as singing hymnsisongs
{bhajanz); offerings before the muriis; sharing and receiving prazhad (an apple or sweet) representing the grace of
God; looking at Hindu iconography — make links with kearning from Unit L2.7 about how the different images show
the different characters and atiributes of the deities.

Find out how Hindus celebrate Diwali in Britain today. Show images of Diwali being celebrated in the LK {e.g.
hitps:/fenan |eicestermercury oo uk/whats -onfwhats-on-news/diwali-20129-17-brilliant-events-3354340 ) and

regall the story of Rama and Sita from Unit L2 7. ldentify the characiers; connect with ideas of Rama as the god
Wishnu in human form (avaiar); examine the nole of Sia; examine the use of light in Hindu celebrations to
represent good overcoming bad and Hindus owvercoming temptation in their own lives; and the festival as an
imvitation to Lakshmi, goddess of prosperty and good fortune. Ask pupils to weigh up what matters most at
Diwali. Talk about whether Hindus should be given a day off for Diwali in Britain: a social justice issus?

Find out about other Hindu celebrations, e.g. Holi, or Mavaratri’'Durga Puja in Brtain (e.g.

hitps: e . bbc.co.uk/programmes’pl 1 0xBwy. There s a BBC clip on Durga Puja in Kolkata here:

Talk about what good things come from sharing in worship and rituals in family and community. Are there
similanties and differences with people i other faith communi@es pupils have studied already ? Are thers
simiarities and diferences with people who are not part of a faith commaunity? I possible, invite a Hindu visitor to
talk abowt how they ve, induding ideas studied abowve.




YEAR 3 Curriculum Content

YEAR 3 SPRING 1

Unit L2 .5: What is the “Tnnity’ and why is it important for Chnistians? (God / Incarnation)
The principal aim of RE is ip explore what people believe and what difference this makes o how they live, so that pupils can gain the knowledge, undersfanding

and skills needed to handle questions raised by religion and belief, reflecting on their own ideas and ways of living.

Impact: leaming outcomes (intended to
enable pupls to achewvs end-of-key-stage
oubcomes sekected from these):

Implementation: ldeas and some content for leaming
Teachers can select content from these examples. and add more of their own to enable pupds to achieve the cutcomes. Don't
try toteach all this content: select for your class's needs.

-

-

-

Teachers will enable pupils to achieve
these outcomes, as appropriate to
their age and stage, so that they can:
Make senze of belief

recognize what a ‘Gospel iz and
give an example of the kinds of
stories it contains

offer suggesticns about what texis
about baptism and the Trinity
mean to different Chrisians today

Understand the impact

describe how Christians show their
beliefz about God the Trinity in
worship in different ways (in
baptism and prayer, for example)
and in the way they live

Make connections

make Iinks between some Bible
texts studied and the idea of God
in Chnstianity, expressing clearly
some ideas of their own about

what Christians believe God is like

5 key words to teach: God, Trinity,
Father, Son, Holy Spirit.

This unit explores Christianity as a part of the balance of the syllabus as a whole, Other units consider key ideas from other
traditions amd communities.

The symbod of water. & way into tis unit would be to explore how and why water is used as a symbol in Christianity: use some
water o prompt pupils to think about how and when it can be deansing, refreching, life-giving, beautiful, dangers, still, flowing,
reflective, thirst-quenching, fun, ete. Make a link with why water is used in Christian baptisms — because of its many symibolic
MMEanings.

Infroduce the idea of a ‘gospel’ — a life stony or bicgraphy of the: life and tesching of Jesus. Tell pupils the stony from one of the
four Gospels, Matthew 3:13-17. Ask what they think is going on. Ask for suggestions about the meaning of details: the water, the
wioice, the dowe At the wery start of Jesus' public life, it pichures the Trinity: the voice of God announces Jesus as the Son of God,
and the Holy Spirit is present in the form of a dowe. Chiistians believe that one important thing the story teaches s that Jesus is
not just a good man, but God who has come to Earth to rescue hemanity. Ask pugils to st dues they can find in the story fior this
message. This dip might help: set a cearwatching brief. hitps s b, oo ukiprogrammes/ p0Z st

Lok carsfully at twio paintings of the Baptism (for example, by Vemocchio and Daniel Bonnell — see yoarwy aribible info and search
'baptrsm’). Discuss similarties and differences between how the different painters show God. Chrstians believe God s three in
ome: Father, Son and Hioly Sginit. They sometimes describe the Trinity acconding to their different roles: God the Father and
Creator, God the Son and Saviour and God the Holy Spint as the presence and power of God at work in &l life today. #sk pupils to
list ways in which these pictures show this bebef. Ask the dass to make thesr own pictures of the baptism of Jesus which indude
symibicls fior the voice of God and the Holy Spint

Ask pupds to draft & suggeston for a baptizm prayer for 3 baby ina Chinstian famiby today: fromn their leaming about Jesus’
baptisrn, what kinds. of words do they think will be in the prayes? Investigate what happens and what prayers are said at Christian
baptisrme, and compare the official prayers with their suggestions: what did they miss out? (See e.g. QL 1xRS0ES). (Mote that
baptism has been introduced in Units F4, 1.8 and 1.10, so buld on that keaming.) Motice whene Chrstian belief in the Trinity (God
&s three persons in one, Father, Son and Holy Spint) is shown in the celebrations. Explore the diffierences between baplising
babies and adults. List sirmilarities and dfferences betwesn the celebrations and make connechions with the story of Jeses'
baptisrn. Remind pupils of the symbolism of water: list as many ideas as possible for what water symbofises in bapfism.

Rieturm ko the wnit question: What is te Trnity' and why is it important for Chrisfians? Ask pupils o express their respon se wsing
symbols and art. Use a triangle, a tiptych or a three-piece Venn diagram and ask pupils o design a work of art for a church called
'Holy Trnity'_ [Thers will be cne not too far from you — there are at least ten in the West Midlands and many hundreds in the LK)
Ask them o wnite a short piece to explain their arbwork and the ‘bigides’

These outcomes and achvibies are sbndged from Understanding Chrztianity, published by RE Today © 2016, Used by pemission.




YEAR 3 Curriculum Content

YEAR 3 SPRING 2

Unit L2.1 What are the deeper meanings of religious festivals? (Choose three religious festivals)
The principad 2im of reNgiows eowcadion i fo explone whal peaple haleve amd what oiTevence s Makes 1o how they Nve, 50 ar pupls Can gain the knowiedps,
pagerstanding and skNs needed & handle queshions ralsed by redgion and Dedsl, refacting on thelr own kIeas and ways of fving

Impas: Leaming ouliomes (iniended

puUioomes ssaried froe hese

o enahie puplis: o achiess ana-rHeey-siage

Implementaticon: ldeas and some content for leaming:
Toimietwir' s sl et arlad From i acoirephiss, died i rrose of Dl ows o erelds pupie 1o e B ol

these ouicomies, 35 appropriate b thelr

age arvd stage, sohat ey cart

Wake sense of befiet

= |dentlty and desoribe how fesivals
Trom at keast three religions ane
celcimaied, uEng the night words

= Corsier

ke celehratesd.
Undersiand the Impact

1o God and commitment 1o key
values In their fiesthvals

= identty similarties, dfferences and
'?ET'E'IEI'UE'E Inrelatdon tothe
festivais ey study

Nake connedions:

cel=ratng and wity, Suggesing

5 key wonss i ieach: Festhal,
celbration, riual, sy, valles.

Teacners Wil enahie pUpis D achieve

bl the el
thal (50 |5 3l Wik IR Ruman (e and
Eries which show Fhow this should

=  Describe how peopie show dewolon

= Rase guesions aboul wha ks worh

aNehess. o i o i reasons

PUpIE Wil Nave GIU0Ied GOmE TElgIoLS TecTvals previDusly, 50 e Key 10 TIE UNT 5 3 progression (o tinking aboul T aeeper
meanings. Examples given here are Diwal, Eld @ Fitr, Passover and Valsakhl, but other examphes could be used. Find Informaiion
on these Seetvais using BBC Schocks, from the seres My L2 My Relgicn. hiips: rwww bbc oo ukprogrammesbiSpe ] c3idips
Diwail (Hindulsm) ! Sid al Fiir (iskam) iPassover (Judalsm) | Valsakhl (Skhi)

Ancient storiss, modem communty e
For each festival studied, leam e ancient story behing the festval. Find ciues In modem fesivals which point bo slements of
the ancient siory, for exampie, Musims have been fasting at Ramadan since the 7= Century (Sid al Fitr cocurs at the end of
Ramacan), and Jews remember the story of Moses on Pacsover,

- Expiore and describe how Dellevers express the meaning of religous Testvals Trough symbcks, sounds, actions, story and
rtuals —which vary, bul may Inciude shaned food, expressing devolion In worship In many ways and some ‘Upside down’
moments, when Tormar behaviour i reyerced, Tor fun and ieaming; You sousd show a pupl iendly ‘Comic Relef video oip.

Sacred symbois, Ml and remembrance

- Conslder, using P4C, questions about the deap meaning of he festivals: does Ight conquer darkness (Diwal)? Can God free
peopie from savery [Passover)? Does fastng make you a beler person™ How? (Ramadan and Bd Al Fir) Is k important i
commit your 112 90 your religion (Vaisakhi)?

Conlemporany celebrations In the LK

- Conskder about e role of Testivals In the IB2 of Ertain today: s Comic Rieliel day a bigger fesival than Easler?
Shoukd everyone be allowed a day o work Tor Seir festivals ? s Christmas for the Christians or for everyone™ Can fhe reai
meaning of a fectival be presaned, or do ihe 5ROps and shopping always take over? Is Halloween 3 Teligious’ festhal™ What
about Saint Valentine's Day of Remembance on 11= November?

Thinking about deeper meanings: et activiles which get the pupls Tinking about hese questions:

- Canwe identfy some dfferences between religious Sesvals and other types of celebrabions?

- \What are he connecions betwesen shores, Symboks and beliefs Wi what happens at B, Dival, Pesach or Valsakhi?

- \What are e man similarties and diferences In the way fesivals ane celebrated within and between religions?

- \What ks worth remembering and celebraing every year?

Crealive engagement: creale 3 group dsplay of e festhals studied, showing common feahures

- Use religious wocabulary, symbois, ant, music, dance, drama, ICT 10 express Understanding of the meaning of relgious
festvais for believers, refecing on what |5 wors celebrating and remembering In eir own ITe and community, Sxpressing
their own responses hal show Telr understanding of the vaiues and belets at fie heart of each festval studied, Using a
varety of meda.




YEAR 3 Curriculum Content

YEAR 3 SUMMER 1

Unit L2.11 Keeping the 5 Pillars of Islam: How do Muslim beliefs make a difference to their way of living?
The principal aim of religious educalion is lo explare what people believe and what difference this makes fo how they live, so that pupils can gain the knowledge,
unaersfanding and skills needed fo handle questions raised by relfigion and belief, reflecting on fheir own ideas and ways of living.

Impaci: Learning cutcomes
iniendzd o enabie pupls io achiess end-
of-key-stage cubrormes seiechedfrom
thesel

Implemeniation: ldeas and some content for l2aming:
Teachert can selec] content from these examples, and add more of Melr own b enable puplis o achieve T2 OUCOMES.

Teachers will enable pupils to

achieve these outcomss, as

appropriate to their age and

stage, so that they can:

Maka sense of balisf

= |dentify and describe the 5
Fillars of [slam and the
beliefz they express

= Consider guestions about
wihat Muslirms believe, 2.g.
5 submission o Allsh and
generosity & good way to
Inee?

Understand the impact:

= Make simgle connections
bebween beliefz about
Allah and the 5 Pillars

= Describe how people show
dewvotion in Islam

Maks connections:

= Ack guestions about ey
the Pillars are praciiced by
s many millkons

=  Express their own ideas
about the meaning and
valee of ntuals like these

T keywords to teach: Pillars,
Prophet, Shahadsah, Prayer,
Charity, Fasting, Pilgrimage

k= e like 3 joumey? Do we need a guide? Ask pupils to reflect on the idea of life as a joumey and 1o think of guestions that this idea raises, such as
where they will get the things they need® What happens afierwands? How do we know which way io go? Who travels with us?

Introduce the five pillars of Islam as essentals in the ife of 3 Muslim. The five pillars of Islam provide a structure for |slamic daily spiritual ife. 1slam is
like a hoarse held up by five strong pillars with central themes of living a good life and sharing with others.

Belief: First Pillar of Islam. Teach children about the “Shahadah’ which is fundamental ta the Islamic religion and is their declaration of faith:- "Thera is
no God except Allah, Muhammad is the prophet of Allah™ (The 1st pillar of the 5 pilars of lslam). It's 3 belief o shout and whisper: teach e children
fhat this belief is whispered to newbom babies by their fathers, and = shouted from minarets to call Musims to prayer 5 trmes daily_ Play pupis
examples of the call to the prayer from a Mosque, &.g. choosse two friom hitp-fheivw islamcan comdswdio'adhanindex shiml

Paace be upon him' is said after every mention of Muhammad (pbuh). Teach chidren about the |slamic greeting ‘As-2alamu-Alaykum’ (Feace be upan
you). Muslims say this to whoewver they pray next to, at the end of every prayer. Share the story of Bilal, the first Muezzin, who proglaimed his belief in
God even when his slave-master threatened his life! Beliefin God and His Prophet matiers wery much in Islam.

Prayer: Sacond Pilar of lslam Watch a video dip showing Muslims performing salah, with the spund down. Ask pupdls to look cansefully at the prayer
miovements. Here's a good elip: hitps-ihwesy bbe oo wkiprmagrammesipd 10728 Can pupils st § facts they leamed from it AFTER WATCHING?

Ask pupils to consider in groups: Why do people pray? How do you think it might make them feal? Does God hear and answer people’s prayers? s it
goad to pray alone? In a group? Use dips from BEC "My Life My Religion: [slam’ hito:Uwww . bbc eo ukiorogrammesip 02 mwiomn

Charity: "Zakah' the Third Pilar of lslam. Research Muslim charity or almsgiing — Zakah, and the ways in which Muskms halp and care for the
worldwide Mushim community (Ummah). Discuss why and how is Zakah performed and who benefits. Consider the impartance of generzsity in pupils’
own [ives: who is genensus to you, and o whom are you generous? Why, and how does this make a diferenee?

Find out about an lslamic charity ke slarnic Rielisf, which has section on its website for pupils: hitp: e slamic-refief comhilalindex him Tell 3
stpry of the prophet and monay and use this saying from the Qur'an to explore attitudas. “They ask you [0 Muhammad) what they should spand in
charity. Say: Whatever you spend with 3 good heart, give it o parents, relatives, orphans, the helplkess, and fravellers in need. Whatever good you do,
God is aware of it.™ - The Holy Quran, 2:215 Why is chanty importani? How can people do mone to help others?

Fasting: "Sawrn” the Fourth Pillar of kslam Share informiation with pupils about fasting in Islam. The main period of fasing happens duing the month
of Ramadan. Fasting helps Muslims to appreciate how poor people suffer. i also concentrates the mind on what it means to be a Muslim and obay the
command of Allah. |t helps to build discipine into the If2 of a Muslim. How does the dass think fasting helps Muslims understand other people?
Share informaticn on the festival of Eid-ul-Fiir which happens at the end of Ramadan. It is a day of celebration, happiness and forgiveness.
Filgnmage to Makkah: "Hay - Fifth Pillar of Islam. Discuss fhe places in the world that pupils would most ke o visit. Are some for inspisiion? Lise
websitas, videos or illustratons from books to show the different parts of the plgrimage to Makkah — gat pupils to think about how, who, where, when,
wihy and what if questions to do with the Hajj, perhaps writing them amund the edges of some riveting photos.. Give information so that pupls can
answer some of their own questions.

Summanse pupils leaming. reviewing what each of the Pillars contnbutes to Muslim belief, faith and devobion. Which Fillar is mestimpontant? Hardest
o keep? Vahmable for chidren? Comiforting ? Challenging?




YEAR 3 Curriculum Content

YEAR 3 SUMMER 2



YEAR 3 Curriculum Content

Unit L2.7- What kind of world did Jesus want? {Gospel)

The principal aim of RE is to explore what people believe and whal difference this makes to how they live, so that pupils can gain the knowledge, undersfanding
and skills needed to handle questions raised by religion and belief, reffecting an their own ideas and ways of living.

Impaci- leaming outcomes (intsnded
o enable pupds to achieve end-of-key-
stage outcomes selected from these):

Implementation: ldeas and some content for leaming
Teachers can select content from these examples, and add more of their own to enable pupils to achieve the outcomes. Don't try to
t=ach all this content: select for your class"s needs.

Teachers will enable pupils to achiswe
these outcomes, as appropriate o
their age and stage. so that they can:
Make sense of belief

ientify texts that come from a
Zospel, which telis the story of the
life and teaching of Jesus

make clear links betweean the
calling of the first disciples and
how Christians today try to follow
Jesus and be “fishers of people”
suggest ideas amd then find out
aboutwhat Jesus' inclusive
actions towards outcasts mean for
a Christian

Understand the impact

give examples of how Christians
iry to show lowe for all, including
o Christian leaders try to follow
Je=us’ teaching im differsnt ways

Make connections

make links between the
importance of love in the Bibla
ctories studied and life in the
wiorld today, giving a good reason
for their ideas

S keywords to teach: Jesus Chinist
{(Messiah), Gospel, good news,

dizciple.

Introduce this wnit by getting pupils to think about their favourite possessions and what things they spend their time doing on
a regular weekend. This unit explores Chastianity as a part of the balance of the syllabus as a whole. Cther units consider key
ieas from other traditions and communities. Riemind pupils that Jesus is revered in Muslim ie as the Prophet Isa.
Read the accownt of Jesus calling his first disciples (Matthew 4-18—22). Note what Jesus asks these people to do. What would
they hawve to give up? How much would pupils b= prepared to give up of ther weekend routines? Why did these men leave
everything to follow Jesws? Role-play this, getting pupds to suggest what the disciples thought and why. What might a “fisher of
people’ be expected to do? Mote that the word "gospel’ means “good news' — Jesus must have seemed Bke good news to them.
This unit explores some examples of why people thought he and his message were ‘good news".
Tell pupils that this story is part of a ‘gospel”. which tells the story of the life and teaching of Jesus. It's a kind of biography, and
the writers made choices about what to nclude — they don't tell everything he ever said and did (and not all Chrstians agres
about whether they inclede the actual words of Jesus). Ask pupils why they think Matthew ncluded this story in his Gospel.
Why didn't Matthew just giee a st of qualities Jesus was looking for m a disciple — like a set of entry gualifications?
Look at some other stories that show what kind of world Jesus wanted. E_g. the story of the healing of the leper in Mark 1:40—
44 Mote how lepers were viewed at the time — as unclean and rejected. Explore why Jesus towched and healed this person,
and note Jesus® practice of showing love to those most vulnerable and often rejected by society). Or the Good Samantan (Luke
10:25-37). What kind of world did Jesws want? How did he want his folowers to behawe?
Look for ewidence that churches are making the world like the one Jesws wanted: look at local church noticeboards or websites
oz see what they spend their @me doing. Get pupils to reflect on the impact of these actions by weighing up wiich is maore
mportant to Christians: toddler groups or food banks; worship sernvices or caring for the elderdy; celebrating a baptism, a
wedding or a funeral; reading the Bible or giving to charity, ete. These are all mmportant to Christians, so pupids need to give
good reasons, conmnecting with Jesus’ teaching and example of lowe for cthers.
Imagine a day/week in the life of a church leader — what do pupils think will be inwalved? How much time is spent fishing for
people’? How wil they show love for God and fior their neighbour? Then invite a church leader im to talk about their week.
Find some examples of Christian leaders going beyond the everyday routines to show love for others (e.g. Keith Hebden fasting
for40 days, and some local examples).
Of course, it is not only Christians who want a befter world — so do people from other faiths and those with no religicaws faith.
First, ask pupils to describe what kind of word they would like to see and why, and what they would do to bring it abowt.
Second, ask pupids to describe what kind of world they think Jesus wanted (e.g. showing love for all, even the cuicasts)
Compare these two worlds — similarities and differences. What is good and what is challenging about Jesus’ teaching of lowe?
Talk about what pupils think are the most important thimgs all pecple can do to make a better world.

These outcomeas and activities are abridged from Undersfanding Chrishianily, published by RE Today & 2018, Used by permission.




