YEAR 2 Curriculum Content

RE in KS1: Programme of Study
What do pupils get out of RE at this key stage?

Pupils gshould develop their knowledge and understanding of religions and worldviews, recognising their local, naticnal and
global contexis. They should use basic subject specific vocabulary. They should raize questions and begin to express their
oW views in response o the materal they leam about and in response to questions about their ideas. They will leam about
Sikhs, Muslims and Christians.

Aims and outcomes

The principal aim of religious education is to explore what people believe and what difference this makes to how
they live, so that pupils can gain the knowledge, undarstanding and skills needed to handle questions raised by
religion and belief, reflecting on their own ideas and ways of Iving.

RE teaching and leaming increasingly enables pupils fo. .

A Make sense of arange of B. Understand theimpactand | C. Make connechions between
refigious and non-religious beliefs. | significance of religious and non- | religious and non-religious
religious beliefs. beliefs, concepts, practices and
ideas studied.

End of key stage outcomes:  This RE enables most 7 year DldS at the end of year 2 to:
Identify the core beliefs and = (Give examples of how people Think, talk and ask quesfions
concepts studied and gnve a use stones, texts and about whether the ideas they
simple description of what they teachings to guide their have been studying have
mean. belefs and actions something to say fo them

= Giveexamplesofhowstones |+ Give examples of ways in = Give a good reason for the
show what people believe (e.g. which believers put their views they have and the
the meaning behind a festival). behefs info action connections they make.

= Give clear, simple accounts of
what stones and other texts
mean fo believers




YEAR 2 Curriculum Content

YEAR 2 AUTUMN 1

Key Question 1.11 Who is an inspiring person? What stories inspire Christian, Muslim and/or Jewish people?
The principal alm af RE Js to engage pupks in systematic enquiry info Significant human questions wihich reiiglon and woricviews address, 50 Ma Mey can develop the
undersianding and skiVs needed fo aporeciale and appradse vanied respanses fo these QUesHions, 45 wel 35 cevelop respanses af their pwn

|"I1F3l3|: Eﬂ'ﬂll'lg outcomes [inbemcad
o enabie pupds b achieve end-otkey-

miplementaion: l0ess and some conbent for Raming
Teachers tan seiect content from Tese e@mpies, and a0d more of thelr own o enabie pupds o achisve the oulcomes. Don' Ty oiesch all
5 conient selecd whiat |s Des! o your tiass.

Teachers will Enabie pupas I achieve

thesa outcomes, 35 appropriates o

thelr age and stage, soMat they can:

Make sense of Dellel

= identtty at least Mrea peopie from
rellgions wiho are admired by
bedievers 35 good followers of God,
and remember slores abolt them

Understand the impact

- Idenity the characterstics In
Inspiing peopie In reEigions, ol
|eadems and :.'El:ﬁE wia Infience
me pupils themsahes

- gve simpie spoken examples of
Inspiraticn, tor example, Moses |
Jesus / Muhammad Inspired
people fo .. by ..

Make connecions

» G 300U Iinks Delween e work
and e guesion: who |"IE-|:I Mes
|T|E'.-

S+ Ky Words 10 %2ach Inspinng,
lzaders, holy or sacred, Prophet, Lord,
Patriarsh.

Throughout T UL, Make CONNECSoNs Win PUDIE Prior IE3ming irom Earier In B year.

People wha Inspire others from the Jewish, Christian and Musiim religions

- \What makes an inspiring leader? Pupiis could choos: 10 words from a list of 20. Think of examples from sport, fichon, movies and
local of personal Exampies. Ask the chikdren to Sink about religous ieaders: Mey might be people who are admired because My
are good folowers of God, o for oher similar reasons. What might It mean 1o be a good thilower of God?

- Christianity: Share stories from the IBe and teachings of JesUs and Fow these are Impertant o Chrisians today, eg. Peter and
Andrew — the firs2 discipies (Luke 5:1-11), Zacchaeus — how following Jesus changed his e (Luke 19:1-10).

- Wy do paopie foliow Jesus today? Pupls could select three good reasons from a longer list

- Islam: Share storles and teachings from the e of the Prophet Mub@mmad, and concider why thees are Important for Muslim pecple
todiay. The sory of the First Reweladon of the Quran, or of Muhammad and the Black Sione, woukd be good EXampies.

- Judaism: Share stores from the ITe of Moses, and consider why Moses was 3 9ood leader. How do 5ome 5iores from his Ife show
him a5 a leader sent by God? Good exampies nclude Moses and the Buming Bush (Exodus 3, leading his peopie [Exodus 7-14),
recelving the Ten Commandments from God (Exodus 20). There are Inks between hese three Abrahamic taith.

Lotal EXampies

- Investigate ocal leaders I places of WIENIp, Teir Moie N WOrship, care and the widsr community. What ars fe differences bebween
the great ancient leaders and e local leadersT

- Remind pupils of the Istof heroes we made at the start of e unit. Can they describe 2 way a Musim, Jew or a Christtan might be
Inepired by 3 stony from e faith and use reiligious vocabulary 5Uch s Paimiarch, LOMT of Propher 10 decaribe who IRSpIes JEws,
WMusims and Christans? Nole again links betwaen e free Abrahamic s,

A dsplay idea

- Can puplis each contribule 10 a class display about paople wha Inspire us? Using key words, pictures, Smple sayings from the
Ieaders they study and telr own I6e3s, he ciass might create 3 wall display 30t Inspiration. C:an ey tik about how and why
slones of relkgious leaders ars Impartant, @i about ther own experences of ieaders who they admire and ik about what can be
good and bad about following othars™

- Can same pupls make connechons between what they admire In cther peopie and what kind of person ey would Ike fo be
thiemssives? What so of values, quallies of 3lents would My 1ke o copy™
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Unit 1.13 Who are the Humanists and what is their way of life?
The principal aim of religious educalion is to explare what people believe and what difference thiz makes fo how they live, so that pupils can gain the knowledge,
understanding and skills needed o handle questions raised by refigion and belief, reffecting on their own ideas and ways of fivimg.

impaci: Leaming cutcomes mmisnded
‘1o enabie puplls W achieie 2nd-o-EEF-Siage oubomes
selecied from these):

Implementation: Ideas and some content for leaming:
Teachers can sglect mﬂentrn:-mmemmmplea. and add more of thelr own 1o enable |:H.|HE1{I achieve the cutcomas.

Teachers will enable pupils to achieve

these outcomes, as appropriate bo their

age and stage, sothat they can:

Make sense of balief:

= |dentify some values important to
Humanists: e.g. responsibility, truth,
honesty, cooperation,
thoughtfulness and compassion.

Understand the impact:

=  Describe the impact of being a
Humanist on some ceremonies and
celebrations of Humanism

Make connections:
=  [Raise questions about and respond
sirnply to key Humanist ideas.

3 key words fo teach: Humanist, non-
religious, respongible, ‘good without
God', Golden Rule

Humanist ideas and waluss: what can we l2amn? Introduce fie symbol of the ‘Happy Human'

= Teach children $at in RE we l2am about al the differsnt views of the wodd peogle have. Some of these are religicus views, and some non-
refigicus. Introduce the word Humanism”™- someome who believes in humans and owr power i be good (but not inogod or gods ).

= Siories with values messages: Young chidren in Britzin are almost ceriain to give examples of non-religicus fairy stories or fables among their

special and well-loved stones. Cinderela, Red Riding Hood and Jack and the Beanstalk, along with whatever is new from Disnay. Almost all are

sionies of the struggle for good and the dafeat of evil, with values mes=apes woven in. These stores are, or can be, the foundation of concepts of

right and wrong fior all of us — and teachers will always discuss the lessons of these stones for that purpesa. This is Humanism: explonng with

young people how to behave well, often in challenging or esen dangerows siuations — and the rewands for doing so.

Shiow two Disney cips of 5 minutes each and see if the chidren can spot someone who behaved well - kindness, teamwork, telling the truth,

generosity, forgiving, being honest. Can they spot peapds whio behaved badly® What if we all did this?

Expand the children's expensnce by adding one or tao of the fables of the Greek writer Assop, exploding with them the moral lessons that he

aitached. Ask the chidren to use the Golden Rule - reat others as you want o be reated — o esxplain good and bad in the movie dips.

Exploring why people are speeial could include ranking the reasons, or making them inte a friendship pie” with different size portions: honest?®

Fun? Kind? Likes me? Shared interests® Similar families?

Humarisis - like everyone — love 3 party. Find out sbout how humanisis celebrate a new baby, a new year, a new love. Lots of good matenals

here: hitosfunderstandinghumanism org. ukuhtheme/celebrations-and-ceremonies). A really imporant pont for non-religous childnen is hat

we can all share in exploring $ese spacial imes and enjoy reminders of them — Christmas, Divall and Red Nose Day work for nearly everyone.

Discuss why somefmeas it seams like money takes owver at fastivals — but fun is cheap if you are with the right people.

= CQuestions mattsr to Humanists: many Humarists love science bacausa it can answer our questions. Thay don't think we need gods o holy

biooks o answer our guestions: we hawe 12 try and do it curselves. What big questions da e children have? Provide some quastions o be

entered on a grid according i being either easy or difficult, interesing or boring. There are activiies to encourage chidren in groups b enjoy

our special abiiy to ask questions.

Wenderful World: we'd better look after it! Show some shont exiracts from any programme on the natural world by David Afiznborough (hims=if

a Humanist) to ilustrate its wonder and beauty. Ask children to dentify their favounte fish, bird, flower, fruit. insect, wid animal, tree or

whatzver. We can al enjoy these beautiss, even though we cannot maks them curselves!_Martin Palmer and Esther Bissett's Humarist creaton

siory in Words of Difference’ (Blacke Schools, 2000} intreduces children to the idea of gradual, natural changs and the immansaty of fma

nigaded for this to take place. This is, of course, very different from the Biblical story in Genesis 1 of creation in six days.

= A good question: how can we show that we care for the Eanth? Groups of pupils might create a muli-page leaflet to which they all contribute 3
page showing 3 wide range of different answers bo this guestion. Note that humanists don't think God will save the planst — or save us. We will
hawve to do this ourselyes!

= A final display idea: Give children an cutline of a human figure, and sk them to “writz in' all the values words that they can think of that they
share with the Humanists. Choose fom: care, love, shanng, kindnass, thinking hard, science, being responsible, other axamples.
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Key question 1.10: How and why are some books hofy? What can we leam from sacred books and stories?
The principal @im of RE is to engage pupils in systemalic enquiry into significant human guestions which refigion and wondviews address, 50 that they can develop the
understanding and skills meeded fo appreciate and appraise vared responses to these questions, as well as develop responses of their own.

Impact: leaming cutcomes (intended Implementation: ldeas and some content for leaming:
to enable pupds to achieve end-of-key- Teachers can select confent from these examples, and add more of their own to enable pupds to achieve the outcomes, Don't try to teach all

stage cutcomes selected from thesels

thizs content: select for your class's nesds.

Teachers will enable pupils to achieve

thess outcomes, as appropnate to their

@ge and stage, so thatthey can:

Make sense of belief

= identify a belief about God linked to
what a holy book says
recognise that sacred texts contain
stories which are special to mamy
people and should be treated with
respect

Underztand the impact

=  recognise how different refigions
axpress their respect for their
scriptures, giving atleast 3 examples
of symbols of respect
give simple examples of hiddan
messages’ in faith stories, orwise
sayings that believers may follow

Make connections
think, talk amd ask good questions
about messages within sacred texts
and the values, behaviour and
attitudes of people
suggest feelings and reactions of
characters at key points in faith
stories, and suggest meanings in the
staries

o+ key words fo teach: God, creator,
Jesus, Christian, Bible, Torah, Qur'an,
holy book, symibol

Throughowt this unit. make connections with pupils’ prior leaming from earier RE.
Examples of holy books: the Jewish Torah, Muslim Quran and Christian Bible

Make a display of books for children to think about, including some favounte and famous books. Look at these together, and talk about
why some books are especially important to us. Pupis explore in paired talk the books they like best and why. Are they funny? Good to read
more than onca? Moving? Exciting? Do they tell great stones? Tell the pupids that different religions often have a special’holy book that they
lwe best of all, and show them either artefacts or pictures to do with the Torah, the Bible and the Qur'an. Mote that many peopke leam
from books that are mot hioly, but just great!

Teach the class that these holy books all have stories, wise words, messages for people from that religion from God and deas about how o
lwe — rules, if you like — inside them. Find out together what stories the children know that come from holy books: do they remember any
stories of Mosas, Jesus or the Prophet Muhammad? These pecple are associated with the holy books in Jewish, Christian and Muslim
religions. Can the children consider some simple pieces of ‘wise advica’ from the different books and say what they like about it?

Symbols of respect teach the children (with artefacts, pictures or videos) that religious people sometimes show their respect for their holy
book with some symbols. Examples: a Jewsh Torah is handwritben on a scroll, kept i a special place in the synagogue and never fouched
by hands, but with a pointer called a Yad. A Christian Bible may be read aloud in church. Some churches have the congregation stand as
the Gospel is read. Bibles might be leather-bound and gold-leaf decorated. Many Muslims keep the Cur'an wrapped up on a high shelf and
mever on the ficor, opened only with clean hands on & Qur'an stand. But also talk to the pupls about this idea- the best way to respect your
oly book is to do what it says, eg. lowe, forgve, care, share, be kind, trust in God.

A story from each of the holy books to think about

Motice that the books from these three religions tell us stories about God and about the people who fry 1o follow God. Listen to a story from
each of the refigions, and think and talk about these questions: What does this story mean to believers? Does this story have some hidden
messages? How do the stories and messages in these books help people know how to live their ves?
Leam and use the idea of hidden messages: think together about three examples. Here are three suggestions:
o Leam from a Jewish story that teaches about God locking after his people (e.g. Call of Samuel, 1 Samusl 3; David and Goliath, 1
Samuel 17; Jonah 1-3).
o Leam from a story Jesus tobd (e.g. The Lost SheepLost Coin, Luke 15) and how to freat each other (e_g. The Good Samaritan, Luke
100
o Leam from a story from Muslm tradition. e.g. Hagar and Ismai and the Well of ZamZam, where an angel provides a spring of water
to save a mother and child when they are thirsty. The story expresses the idea that Allsh is a caring rescuer of those in trouble, and
answers prayers. The story is remembered as a part of the Hajj, the Muslim pilgrimage to Makkah.
Can the pupls retell stones, suggest feelings and reactions of characters at key points in faith stories, suggest meanings in the stories and
make a link to beliefs about God from the stories?
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Key question 1.12: What is the ‘good news’ Christians say Jesus brings? (Gospel)
The principal aim of RE is to explore whal people believe and what differance this makes to how they live, so that pupls can gain the knowledge, undersfanding and skils
needed to handle questions raised by religion and belief, refiecting on their own ideas and ways of living.

Impact: leaming outcomes
{intended tz enable pupils to achieve
end-of-key-stage cutcomes selected
from these):

Implementation: ldeas and some content for leaming
Teachers can select content from these examples, and add more of their own to enable pupils to achieve the outcomes. Don't iry to teach all this
content select for your class's needs.

Teachers will enable pupils to
achieve these outcomes, as

that they can:

Make sense of belief

* el stories from the Bible and
recognise a link with the concept
of ‘Gogpel' or 'good news’

+  give clear, simple accounts of
whiat Bible texds (such as the
story of Matthew the tax
collector) mean to Christians

Understand the impact

*  give at least two examples of

into practice in the Church
community and their own lives
{for example: charily, confession)

Make connections

= think, talk and ask guestions
about whether Jesus' ‘good
news' is.only good news for
Chriztians, or if there are things
for anyone o leam about how to
live, giving a good reason for
theirideas

5 keywords to teacht God, Jesus,
Gospel, incamation, Christian.

appropriate to their age and stage, so

how Chiistians put these beliefs

People wha change the workd

=  As apart of the way the syllabus balances the study of religions in line with the law, this unit is about Chstianity.

= Ask pupis fo come up with a class list of 12 people (or professions) to change the wordd: who would they choose and why? The Mew Testament
describes the 12 people Jesus chose — they were not necassarnily the kinds of people puplds might expect. Read, dramatise and illustrate the
followang story about one of Jesus' ‘workd-changers': Matthew the tax collector (Matthew 2:8-13). Tax collectors were revied by the Jewish people
because they worked for the occupying Roman forces. Explore how and why Matthew's |ife was changed by his encounter with Jesus, friend of the
frendless’. (Compare with story of Zacchaeus in Luke 18:1-10; Matthew becomes one of Jesus’ 12 disciples_) These accounts are part of the "Gospel’
of Jesars, meaning ‘good news'. What was the 'good news' that Jesus brought?

Forgiveness, peace, fendshio

=  Forgiveness: Luke 6:37-38. Jesus teaches his followers that God forgives them, but they need to forgive ofhers too. Talk about who needs
forgiveness and how people might feel if ey are forgiven. Pupils can talk about real [fe examples if appropriste. Talk about why forgiveness from
God is good news for Chrisfians, and why forgiveness from people is important for al of us. What happens if someone does not forgive, comparsd
with if they do?

= Peacs: John 14:27 Jesus promises his followers peace. Talk about things that stop us having peace (2.9, wory, ilness, conflict, fear). Talk about and
try out some ways in which people get peace (music, laughter, being quiet, exercise, saying "somy’ and being forgiven, a hug). How do Christians
receive peace from Jesus? If they believe Jesus loves them and forgives them, how does that bring them peace? How is that 'good news' for
Chiristians?
Explore some ways in which Christians try to bring Jesus' ‘good news' to others. Forexample, just like Jesus was ‘friend to the frendless’, Christians
iry io help people in need, e.g. through lozal food banks and working with the homeless — ook at the churches that support Bedford Foodbank
hitps- ibedford. fosdbank org uklocationsd o 5t George's Crypd, Leeds for a national example hitps: i sipeorgescrypt. org. ukihow-we-help
Find ot how Christians say “somy’ to God and receive forgiveness. Sometimes they say 'somy’ n public sometimes in private (remember the ‘saying
somy prayers inUnit 1.1). Sometimes Christians say confession to a priest or vicar. Talk to a Chrisfian to ask about why they say “somy’, and what
difference it makes to them, believing that God forgives them. Build on earfier leaming about forgiveness as part of Jesus' 'good news' for Christans.
Some examples here: hitps- it churchofengland orglour-faith/our-faith-videcshwhat Jine-lonrds-prayer-stands-out-you-most-and-why Hem's a
song of the Lord's Prayer too, very child friendhy: hitps:emsas. youtube comdwatch Tw=e85TL RyeSnE

= Ask pupis io invesigate a church building and find out how it helps Chiistians remember the ways in which Jesus’ life and teaching offers them
“good news': whers can Christans find friendship, peace and forgivensess in this place? For example, how is prayer encouraged? (E.g. candles.) Does
it fieel peacefid? Are there groups who promote fiendship in this church? (Mote that this leads well into Unit 1.8, which talks about what makes some
places sacred o belisvers.)

=  Explors the idea that offering fiendship to others (especially the endless), finding ways of being at peace and bringing peace, such as through
fongiveness — these are all good things for people, not only Christians. Mote that Christians believe they recaive these things especially (but not
exncusively) through Jesus.

These outcomes and activites are abridged from Understanding Christianity, published by RE Today 2 2016, Used by permission.
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Key question 1.7 + 1.8: Beginning to Learn Islam. Whao is Muslim? What do Muslims learn from stories of the Prophet? What can
we learn from Muslims in Sandwell? jcod / tawhid / ibadah / iman) (Double unit)

The principal aim of BE is to explore what people belisve and what difference this makes to how they live, so thot pupils can goin the knowledge, understanding ond skills needed to

hondle questions roised by religicn and belief. reflecting on their owr ideas ond waoys of living.

to enable pupils to achieve end-of-kay-
stage cutcomes selected from thesa):

Impact: learning outcomes (intended

Implementation: Ideas and some content for leaming

Teachers can select content from these examples,

amnd add maore of their own to enable pupils to achiewe the outcomes. Don't try to teach all

this content: salact for your class"s needs.

Teachers will enable pupils to achieve

these outcomes, appropriate to their

age and stage, so that they can:

Make sense of belisf

* recognise the words of the
Shahadah and that it iz veny
important for Muslims

* identify some of the key Muslim
beliefs about God found in the
Shahadah and a small number of

give a simple description of what
some of them mean

give examples of how stories about
the Prophets show what Muslims
believe.

Understand the impact
® give examples of how Muslims use
stories about the Prophets to guide

creation, fastin Ramadan, pray 5
times daily)
give examiples of how Muslims put

by using subhah beads)

thie 99 Beautiful Mames of Allsh, and

theirbeliefs and actions (e.g. care for

their beliefz about prayer and about
Allah into action (e.g. by daily prayer,

Muslims believe there is one God only. Muslims say ‘Allah’ for God (it is the Arabic word for God)

You could start by talking about prayer. What makes prayer special? Many people belisve they are talking to God when they pray.
God i invisible, but has the power to hear all the prayers. Ask the children to think up pood questions about prayer and about God.
Make some lists of questions. Talk about where we might find answers to these guestions. Muslims find answers revealed to the
Prophet in the Qur'an. Here are some wseful introductony animations from B8C: hitps/ fwew.bbc.co uk/bitesizefopics/zj3dThy

Intreduce the idea that Muslims believe in Allah az the one true God (allah” iz the word for ‘God' in Arabic, mot a name). In lzlam, the
central belief that there is only one God is referred to as towid. Muslims always teach the unity of the one true God, Allah (the Arabic
wiord for Ged). BBC has helpful rescurces here. Begin from this site: https:/fwasnw bbe.co.ul/bitesize/topics/zj 3d Ty

tmean means belie, and it iz expressed in the words of the Shohodakb (There is no god except Allah, Muhammead is the Messenger of
Allah’). Find cut about the Shahadah, and how this is the most important belieffor Muslims. Itis part of Muslims” daily prayers, and
alzo called out as part of the call to prayer (eahon). Its words are incorporated into the adhon, i= seen as the best first words fora
baby to hear, so it is often whispered into babies’ ears soon after birth. Talk about why it iz used in these ways, and how it shows
what is most important to Muslims. To be a Muslim is to submit willingly to God - to allow Allah to guide them through life.

Muslims believe it iz impossible to capture fully what Ged iz like, but they use 33 names for Allah to help them understand Allah
better. Explore some of the names and what they mean; look at some of them written in beautiful calligraphy. Azk the pupils to
choose one of the names, and to think about what the name means and how this guality might be seen in their life or the lives of
others. Respond to the sentence starbers: One bagutiful name found in the Qur'an for Allah is ... ¥ lweas . lwould .. fother pecpls
were __ . they would .. . Ask the pupils to create some calligraphy around a ‘besutiful name’ of Allak; ask them to explain why this
characteristic of God might be important to a Muslin. Examiples might include: Merciful f Giver of Peace f Creator / Giver of Life / The
Protector / The Knower of Secrets / The Majestic /[ The Care-Taker.

Look at calligraphy and listen to nasheeds (e.g. by Dawud Wharmsby Ali} that express ideas about God and Muhammad, e g
calligraphy showing some of the 22 names of Allah; I am o Musiim by Zain Bhikka; share the words of the Shahadoh; listen to the
odhan. Give pupils a way to respond to their own big guestions, . writing a class ‘big questions’ poem or a “Where iz God? poem:
can they describe one of the beliefs that Muslims hold sbout God?

Muslims follow the example of Messengerof Ged, called Muhammad. His examiple is found in the sunnah.

Remind pupils that the Shahodah say= Muhammad iz Ged's messenger (many Muslims say ‘Peace be upon him’ after his name, or
write PBUH"). Examine the idea that stories of Muhammad are very important in lslam. They say a lot about what the Prophet said
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Make connections
® think, tall

son Tor their ideas
r 3"3_ &r, respsct,

d self-control have

ing to say to them too

5 key words toteach: Allah, Muslim,
Islarm, Prophet, Qur'an

and did, and these stories often teach Muslims an inspiring lesson. Muslims follow allah (God), but they learn a lot frem Muhammad’s
example. Remind children that Islam alzo teaches that Allsh has sent many prophets to earth: Muhammad is the last prophet.

*  Give examples of some stores of Muhammad, e.g he was considered very wise [Prophet Muhammad and the black stone) and he
believed in faimess and justice for all (Bilal, the first muwe==in, was a slave to a cruel master. The :"'{}:lhEt 5 -:|DSE- companion, Abu Bakr,
freed him and made him the first prayer caller of lzlam. See : i Talk about how
these stories might inspire people today.

=f.

&  Revizit the Shahadah - it says Muhammad i= God’s messenger. Mowfind out about the mes=age given to Muhammad by exploring
the story of the first revelation he received ofthe Holy Quran on the ‘Might of Power’. Find out about how, where, when and why
Muslims read the Quran, and work out wiy Muslims treat it as they do (wrapped up and put on a stand, wash your hands before you
handle it, leamn it, do what it says, etc ). There are many online wersions children could hear.

* Tell some stories of the Prophet, and uze zome good literacy learning activities to make sure the pupils understand them and are
thinking for themselves. You might use the BEC's programmies for 5-Ts in the Religians of the World saries an Islamic stories stark hers -
b pse/erwew B ooouk/bitesizebopics = Sd Ty These are stories that kelp to show how Muslimes think of God, and how following Gad
shows thern ways to behave, =.g. Muhammad and the Cat, orMuhammad and the Crying Camel. Cam you amrange for the pupils to talk to
Muslims about what they believe sbout Gad?

The Five Pillars of lslarm: simple starting points

&  |ntroduce the idea of the Five Pillars as examples of ibadah, or worship. Reciting the Shatadch is one Pillar. Ancther is prayer, salah.
Lock at how Muszlims try to pray regularly [five times a day). Find cut what they do and say, and why thiz iz so important to them.
What difference does it make to how they live every day? (Mobe that pupils will learn sbout all of the Five Pillars in more depth at K52,
=0 only intreduce them at this point) Again, the B8C's animations of the Five Pillars from the Religions of the World series will be
helpful: hitps-/fweerer bbc.co.ukiteachclazs-clips-video/religions-of-the-world zhowp S

Jartioles Fiaphoa

*  Reflect on what leszons there might be from how Muslims live: how do they set a good example to others? Consider whether prayer,
respect, celebration and self-control are valuable practices and virbues for all people to develop, mot just Muslimes.

Prayer beads: Subhah and Subhanallak, bringing the lkeaming together

*  Show the class a string of subhah beads. Teach them that the word “Subhanallah’ mearns ‘Glory be to God'. The beads, often 29in
number, are used to praise God, remembering the Islamic 992 beautiful names of Allah. They are passed through the fingers as
Muslims pray or recite ‘“Glory be to Ged’ or remember God's 39 names.

=  Explore what the concept of God means for the children themzelves. Identify the objects that are most precicus to them, orwork as
powerful reminders of what matters. Why are they precious? How does it show? Ask pupils to each contribute one thought, image or
idea about God, drawm or written onto & cardboard ‘bead’ to a classroom dizplay. We all have different thoughts, and we can leam
from each other.

You might tell the pupils that the Muslim communities inthe UK add up to arcund 4 million people, 5.3% of the population. There are an
estimated 2130 mosgues. i is the second biggest religion in the UK and in the world (to makes sense of the numbers: there are about 27
million Christians according to the 2021 Cenzus, and about 50,000 churches). Tell them that of the UK was 100 people, & would be
Muslims. Show examples of Muslim |ife in Sandwsll.
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Key question 1.9 Holy FPlaces: Where and how do people worship? What makes some places sacred to believers?

The principal aim of RE is fo engage pupils in systematic enguiry info significant human quesfions which religion and wordviews address, so that they can develop the
understanding and skillz nesded fo appreciate and appraise vaned respanses to these guesfions, as well az develop responses of their own.

Impact: leaming oufcomes
[imtended to enable pupils bo achizve

end-of-key-stage outcomes selectad from
these):

Implementation: ldeas and some content for leaming. Teachers can select content from these examples, and add more of their own to
enable pupils to achieve the outcomes. Some schools will work from twe religicns in this unit, others from all three.

Teachers will enable pupils to achisve

these outcomes. as appropriate bo their

age and stage, sothat they can:

Make sense of belief

= recognise that thers are special
placeswhere people go to
worship, and talk about what
pecple do there

= identfy at b=ast 3 objects used in
worshipin 2 religions, giving a
simple account of how they are
used and what they mean

Understand the impact

= talk about why some people like to
belong to a sacred building ora
MmNty

Make connections

- think, talk and ask good guestons
about what happens in specia
places including a church,
SYNESQogUe of Mosgue, 53ying
whiat they think about these
questions, giving good reasons for
their ideas

5 key words to teach: Sacred place,

holy building, Church, Mosgue,

Synagogue

Throughout this unit, make connecSons with pupils’ prior leaming from earier in the year how do places of wership connect with Christian and
Muslims/ Jewash beliefs and practices studied? E.g. key stones of Jesus are shown in a church, including diear links to Easter; mosques are used as a place
of prayer, and often contain calligraphy; many Jewssh symbols are seen in synagogues and in the home. Connect the work to children’s own 'specaal

places’. These dips will hedp: WMJMMMUW@W&M@M Mosque:
wmwm&:mmtﬂacmm htfps: izef Jarticle fabk RE Today's poster pack

What Happens in..

Jis a super rescurce ino.

Sacred and holy places: find out

Talk about how the wonds “sacred’ and "holy’ are used; what makes some places and things special, sacred or holy; consider what things and places
are special to pupils and thedr families, and why. Do they hawve any things that are holy and sacred? Look at photos of different holy buildings and
objects found inside them: can pupds work out which objects might go inside which building, and talk about what the objects ane for? Match photos

to buildings, and some keywords.

Talk about wiy it is important bo shiow respect for cther people’s precious or sacred befongings (e_g. the mportance of having clean hands; treating
objects in certain ways or dressing in certain ways). Explore the main features of places of worship in Christianity and at least one other religion. ideally
by visiting some places of worship. While visiting, ask gquestions, handle artefacts, take photos, sten to a story, sing a song, etc. Pupls should explore
the umusual things they see, dosomse drawings of details and collect some keywords.

Find ot how the place of worship is used and talk to some Cheistiars, Muslims and’or Jewssh people about how and why it is | mportant in their lves.
Look carefully at objects found and used in a sacred building, drawing them carefully and adding labels, lists and captions. Talk about different

ohjects with other leamers. Notice some similanites and differences between places of worship and how they are used, talking about why people go
there: to be friendly, to be thoughtiul, to find peace, tofieel close to God.

Symiols and signs: look and leam

Explore the meanings of signs, symbols, arefacts and actions and how they halp in worship. Churche altar, cross, enucifix, font, lectemn, candles and the
symmibal of light, specific features from different denominations as appropriate: vestments and colowrs, icons, Stations of the Cross, baptismal pool,
pulpit Synagogue: Ark, Mer Tamid, Torah scroll, &zizif (tassels), teflin, Tailif (prayer shawl) and kppah (skullcap), hanukish, himah. Mosgue/masjid:
wudy, calligraphy, prayer mat, prayer beads, minbar. mirab, muszzin.

Explore how religious believers sometimes use music 1o help them in worship, e.g. Chstians and Jewish pecple sing Psalms, hymns and prayers.
These may be traditicnal or conternporary, with vaned insturments and woices. Music can be vsed to praise God, thank God, say “somy’ and prepare for
prayer. Muslims do not wse music so freely, but still use the human woice for the prayer call and to recite the Guran in beautifl ways.

Listen to some songs, prayers o recitabions that are used in a holy bulding, and talk about whether these songs are about peace. friendiness, looking
for God, thanking God or thinking about God. How do the songs make people feel? Emotions of worship include feeling excited, calm, peaceful,
sagure, hopeful, et

s the idea of community: a group of people, who ook after each other and do things together. Are holy buildings for God or for & community or
both? Talk about other community buldings, and what makes refigious buildings different from, say, a library, museumn or school. Leam and use the
word “sacred’, meaning 'a religious kind of special’




